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Aiming for the Best
The number of students colleges accept has 
changed very little in the past 30 years, yet 
more students are applying. What does that 
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Shanghai American School inspires in all students: 

…A lifelong passion for learning

…A commitment to act with integrity and compassion

…The courage to live their dreams.

We are all familiar with the Shanghai American School Mission Statement. When I speak to members of our com-

munity, I like to say that our Mission Statement humanizes the work we do. It provides a balance to the inherent 

intensity of the academic enterprise. More importantly, however, it anchors us by reminding us where our heart is.

But what does it demand of us as a school?

The first clue is in the word inspires. Our mission implies in its first phrase that the positive relationships we build 

with our students will be fundamental to their experience. Our charge at SAS is not to impose an education on our 

students, but instead to elicit a productive and healthy engagement with it. It is much more difficult—and meaning-

ful—to inspire learning than to inflict it. 

A lifelong passion for learning. As educators, we know we are here to deliver a rich and challenging curriculum. 

However, our priority must be the mindset we instill through the curriculum. We want our students arriving each 

day excited to learn, not fearing the challenges that await. School should be a place where students develop a pas-

sion for continuous growth that reaches far beyond their time in the classroom. 

A commitment to act with integrity and compassion. We have rules at SAS. All schools do. Our charge, however, is to create a learning 

environment where students themselves commit to being caring and ethical. We cannot force students to care about others. But we 

can introduce them to knowledge, experiences, and ideas that invite them to empathize and to want to do what is right. We can remind 

them that school—and life—is about more than personal achievement.

The courage to live their dreams. The challenges students face while growing up can elicit a range of 

emotions, some positive, some negative. To inspire courage rather than fear or self-doubt, we need to 

support an environment where students take risks with confidence and fail safely, learning from their 

mistakes and successes. We also need to teach them to own who they are as individuals, thereby truly 

coming to understand what they might create of themselves, their future, and the world around them.

In this issue of The Eagle Review, we focus on nurturing the human beings in our care. You will be 

introduced to the choices we make at SAS to help our students cope with stress, exercise 

self-discipline and self-awareness, and lend balance to their lives. We exercise our mis-

sion by focusing on the whole child, ensuring that each student is not only engaged and 

challenged, but also healthy, safe, and supported. To nurture this balance is in fact the 

most important gesture we can make to educate our students for a lifetime.

Sincerely,

Marcel G. Gauthier
Head of School

Balance in Education 
BY MARCEL G. GAUTHIER, HEAD OF SCHOOL

INSIDE SAS
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INSIDE SAS

New Principals Announced 
After four years of serving as the High School Principal at our 

Puxi campus, Dr. Sascha Heckmann has accepted the position 

of Director at the American International School of Mozam-

bique. He will be succeeded by Mr. John Muldoon, who is cur-

rently serving as the Assistant Principal for Curriculum and Instruc-

tion at Belmont Public School near Cambridge, Massachusetts. His 

experience promises to be a great addition to the SAS community.

     Additionally, after five years of service, our Pudong campus 

Elementary School Principal, Mr. Shawn Colleary, will be head-

ing to the International School of Panama to be the Director 

of Teaching and Learning. Mr. Colleary will be succeeded by 

Mr. Michael Hibbeln, who will bring to SAS a career’s worth of 

experience with purpose around student learning and profes-

sional growth.

     We would like to thank Dr. Heckmann and Mr. Colleary for 

their indefatigable support of progress, and wish them all the 

best in the future. They will be greatly missed, but we are con-

fident that their successors will be a great addition to the team 

who will help continue to take SAS into the future.

Speaker Series 
Dr. Jane Nelsen and Sir John Jones have been confirmed for our 

Excellence in Education Speaker Series, made possible through 

Our Edge for Excellence.

     Dr. Jane Nelsen’s book, Positive Discipline, has been an im-

portant teaching method for teachers and parents worldwide.  

Her research has been hailed as a “classic guide” for teaching 

and raising children for over three decades. According to Dr. 

Nelsen, Positive Discipline was designed to teach children how 

to become responsible, respectful, and resourceful members 

of their communities. (Read more about how we have used this 

program in our school on page 12.) 

     Sir John Jones is an educational motivational speaker known 

across the globe. After teaching for 17 years, he was asked to 

join a British Government Policy Action Team and soon became 

a sought after theorist and educator for think tanks and panels 

throughout the world. His work and ideas on change, creative 

and effective learning, and leadership have inspired educators, 

business leaders, and companies. 

Detailed information regarding the Excellence in Education 

Speaker Series will be sent out via email and located on our 

website soon.

Staff Acknowledgements
On January 19 we celebrated Chinese New Year with our entire 

support staff. During this time several of our staff members 

were recognized for their years of service to SAS. We appreciate 

all of our staff’s hard work and are thankful they are a part of 

our community. In particular, we would like 

to thank six of our longest serving support 

staff, who reached special milestones this 

year for their years of service:

15 years of service
Alicia Mao, Puxi campus

Zheng Fang Wang, Puxi campus

James Yang, Pudong campus

Chris Zhou, Schoolwide

20 years of service
Winnie Zhang, Puxi campus

HuJun Zhu, Puxi campus

Thank you for your dedication to SAS.

Chinese Articulation
 Workshop
We will be hosting the 16th annual Chinese 

Articulation Workshop starting April 14. This two-day profes-

sional development training provides a networking platform 

for Chinese language teaching professionals in international 

schools. It aims to promote and support professional growth 

and collaboration. We hope to help Chinese language teach-

ing professionals thrive through continuous and transforma-

tive learning so that we can better serve students’ needs and 

prepare them for an increasingly complex world.

For more information, please visit our website.

Learning2 Conference
Learning isn't just for students—it's for teachers, too. That is 

why we are so excited to have a partnership with Learning2, a 

global non-profit agency that provides one of the most recog-

nized learning innovation events for international teachers. We 

are honored to announce we will be hosting Learning2's annual 

conference from November 2-4, 2017 – it marks the confer-

ence's 10th anniversary.

     Between 400 and 500 teachers from all around the world 

will be coming to Shanghai American School to engage in 

authentic professional learning through talks, conferences, 

workshops, and job-like sessions. Many SAS teachers will also 

benefit by participating in the event. A team of dedicated SAS 

educators are part of the planning committee, working tire-

lessly in conjunction with Learning2 in the coming months to 

prepare the best learning experience for all. More than ever, 

SAS will further develop its reputation as one of the main pro-

fessional learning centers in Asia.
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INSIDE SAS

If you don’t follow us on WeChat and Facebook, you’ve missed out on a lot of our stories. Did you 

know that our students were asked to come teach customers at an Apple store? That one of our 

libraries was filled with dogs for an entire week? Do you know why several of our high school students 

showed up to school one day all wearing pink? Or why our middle school students started practicing scuba 

diving in our swimming pools? If you follow us, share the stories you like with your friends and family. 

If you do not follow us yet, check out our official Facebook page and follow us on Wechat, you’ll find 

out all about these stories and so many more!

WHAT YOU’VE MISSED

Like us on Facebook Follow us on Wechat
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We all have aspirations for our children. But often these 

hopes and dreams turn into unrealistic expectations 

that cause real harm and disillusionment. The headlines 

today are shocking: high performing students around the 

globe are increasingly stressed. The pressure to earn a 

high GPA, master an instrument, build up an impressive 

resume of extracurricular activities, and ace the College 

Board exam is leading our children to pull all-nighters, 

cheat, develop anxiety and/or depression, and delve 

deeper and deeper into social media. Teens themselves 

report that the stress levels they experience far exceed 

what they believe to be healthy (APA, 2009). We know 

that if stress is too high and emotional needs are not met, 

optimal learning cannot occur. As adults who care deeply 

about the wellbeing of children, what do we do about this?

 While we can’t immediately change the demands 

schools and society place on our children, we can change 

how we and our children cope with those demands. Teach-

ing children how to build the capacity to cope with stress—

in and out of the classroom—is a critical goal of modern 

education. Some parents may be surprised to learn that 

long-term success is not guaranteed by having a high 

IQ or a rigorous study schedule. Numerous studies show 

that teaching social/emotional skills throughout childhood 

actually increases students’ performance in school (Dur-

lak, 2011). As such, it is imperative for today’s students to 

develop skills that on the surface may seem unrelated to 

academic learning, yet hold the key to personal and profes-

sional accomplishment.

     Shanghai American School teachers know that con-

necting with students on a personal level is essential for 

their academic, social, and emotional growth. Teachers 

here strive to create classrooms where students feel safe 

and can actively engage in learning activities that are 

not only academically challenging, but that also develop 

the skills necessary to reach meaningful life goals. The 

development of SAS’s schoolwide collaborative learn-

ing model in particular requires our children to develop 

skills related to cooperation, assertion, responsibility and 

empathy, without which they will not 

thrive. Students need to learn how to 

work alongside their peers on prob-

lem-solving teams, sharing their know- 

ledge, persuading others to their way 

of thinking, and taking responsibility for 

the consequences of their actions and 

beliefs. These are complex skills that 

require on-going support to develop.

 The best way to safeguard our 

children from the long-term effects of 

stress is to teach resilience. This happens by nurturing a 

growth mindset and fostering strong relationships within 

the family system and the classroom (National Scientific 

Council on the Developing Child, 2015).  This means that 

parents and schools must work together to ensure posi-

tive outcomes for children. It’s fundamental that children 

feel their parents’ love. They also need us [the school] 

to dedicate energy to helping them develop emotional 

awareness and the ability to handle negative feelings. As 

a school, SAS will continue its focus on social/emotional 

learning for the long-term benefit of personal and aca-

demic growth. Teachers and parents alike want children 

to thrive on challenge and to see failure not as evidence of 

poor intelligence, but as opportunities to learn and grow. 

Not only will this help them exercise resilience in the class-

room, but throughout their broader world as well.

References
American Psychological Association (APA). (2009). Stress in 
America. Retrieved from http://www.apa.org/news/press/releases/
stress/2009/stress-exec-summary.pdf

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B. Taylor, R. D., and 
Schellinger, K. B. (2011). The impact of enhancing student’s social 
and emotional learning: A meta-analysis of school-based universal 
interventions. Child Development, 82(1), 405-432.

National Scientific Council on the Developing Child. (2015). Supportive 
Relationships and Active Skill-Building Strengthen the Foundations of 
Resilience: Working Paper 13. http://www.developingchild.harvard.edu

Educating the Whole Child
The Importance of Social-Emotional Learning for Academic Achievement
By Kate Gardner, Ph.D., School Psychologist, Puxi campus
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Coping With Mindfulness
Someone recently told me, “I dropped out of college my 

first semester because I did not know how to cope with 

the unexpected stress, anxiety, and workload. I had always 

done well in school, so when I finally met an obstacle, I 

didn’t know what to do.” As a counselor, a common ob-

servation I have with students is their inability to cope. 

Students often struggle to effectively cope with day-to-day 

middle school experiences, such as their ever-changing so-

cial dynamics, their actual (or perceived) parental expecta-

tions on achievement, or even misplacing their lunch card. 

When students are faced with these experiences, they 

often go straight to what I call “the black hole of 'but, what, 

if...'.” Here, everything is dark, full of gloom and despair, and 

there is absolutely no hope. Your life is forever ruined and 

you feel that there are only two options: give up or cover up.

 Getting students out of this black hole is one thing, but 

teaching them how to get out of it themselves, or bypass it 

completely, is where I find my most challenging and mean-

ingful work. Knowing how to effectively cope is a lifelong 

skill that will help students be successful in many areas in 

their lives. My own experiences as an educator and coun-

selor, as well as my personal interests in wellbeing, helped 

me to recognize that being a more mindful person allows a 

person to effectively cope with unpleasant experiences. 

 At Shanghai American School, teachers have the op-

portunity to conduct ‘Action Research’ on a topic of their 

choosing. Action Research is one of our professional learn-

ing programs that allows teachers to regularly engage in 

active reflection to better understand student learning. Ac-

tion Research is a process that guides teachers to identify 

a question of relevance and then design a plan of inquiry. A 

teacher’s research is often related in some way to teaching 

methodologies or assessment practices that could directly 

impact their classroom and the entire school.

 I wanted to take advantage of this professional develop-

ment program as a way to start researching and develop-

ing coping skills in our students. Hopefully, the data and 

feedback will speak for itself as an advocate to incorporate 

mental and emotional wellness directly into educational 

programming. It would be ideal if the research showed a di-

rect increase in coping skills after students were exposed to 

mindful practices, but research is more complex than that, 

(as are humans). At the very least, I hope this starts a con-

versation and inspires others to explore alternative ideas. 

With continued discussions currently taking place around 

how to create an optimal student schedule for next school 

year, I think now is the perfect time to be considering this 

research. Perhaps others, like you, will also consider doing 

their own research, learn more about their own behaviors, 

and adopt practices that provide them a healthier and more 

engaged life.

 With the support of middle school instructional coach, 

Alfred Olivas, I reviewed the research on incorporating 

mindful practices into the school setting. With research in 

hand, we designed our own study. Soon, one of our middle 

school math teachers, Jordan Benedict, heard about this 

project and was eager to get involved. With his interest and 

immense knowledge in looking at data and how to use data 

to inform instruction and decisions, he taught me about 

how to measure our growth, as well as how to report our 

findings in a way that makes sense. Between Alfred, Jordan, 

and I, our individual strengths and interests created what I 

believe to be the dream team for this action research. 

 In a nutshell, students take a pre and post survey 

(looking at commitments, relationships, and self) and, in 

between the surveys, 10 homeroom classes set aside 

no more than 10 minutes to participate in a mindfulness 

By Brittney Young, Counselor, Pudong campus

FEATURE
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session once a week, for 10 weeks. We decided to call it 

‘Mindful Mondays’. During this weekly activity, teachers ac-

cess preset sessions loaded onto an iPad, plug the iPad into 

the speakers, and engage with the program. Each session 

is unique and might include music, moments of silence, or 

creative and visual breathing techniques; and they each 

have some kind of theme such as sensory awareness, 

self control, gratitude, or focus. The students are asked to 

quietly sit or lie down (whichever position is best for them) 

anywhere in their homebase classroom during the sessions. 

Throughout the 10 sessions I track informal and unsolicited 

feedback from parents, teachers, and students. 

 Some students are unfamiliar with doing ‘nothing’ and 

defer to giggling and distracting others. However, most 

students appreciate the quiet time to prepare for the week 

ahead. After the first session, one teacher said, “Most of my 

kids were really in to it. I had two sillies who kept each other 

in stitches, but they have mutually decided to sit separately 

next time. I think that the kids really appreciated the idea of 

protecting themselves from stress and the introduction to 

a method of handling the stress. Possibly a big part of the 

positive energy was our recognition of their stress.”

 This particular research model also requires teachers 

to be a little vulnerable and open to trying something new. 

When it comes to wellness and mindfulness, there are two 

bandwagons to join: this makes sense or this is some new 

fangled idea that is utter nonsense. For those that are in 

the latter, I ask that they just try, for the students. (Teachers 

will do just about anything for the benefit of their students!) 

What I often find is that teachers, even the reluctant ones, 

start to benefit from it as well. From wanting to incorporate 

these practices into their personal lives, to noticing that 

they are more focused and patient throughout the day.   

 We all live busy lives in one of the busiest cities in the 

world. Your child’s school life is no different. We value 

working hard and being involved. It is no secret that our 

students work very hard when they are at school, most of 

them participate in school-sponsored after school activi-

ties and sports, many go home and participate in additional 

activities or lessons, and some of these even participate 

in extended learning or activities during a majority of their 

weekend time. This structure has many benefits, but if we 

are honest with ourselves and do some research, it also 

has many harmful disadvantages, such as a lack of sleep 

and no time to relax and be a kid. If sleep is the only time 

they quiet their minds, I fear we are doing them a disser-

vice. There are several programs to support this mindful 

movement that already exist and are implemented in a 

wide variety of schools. Programs vary from straightforward 

plug and play digital sessions (similar to what we designed 

and are using), to scripted lessons with activities, to multi-

day training workshops for teachers. More importantly, the 

schools and teachers that are involved with this work report 

only positively compelling results such as improved focus 

and higher academic achievement, increased empathy and 

decreased discipline issues, higher work satisfaction, and 

increased applicants to schools. Both students and teach-

ers report being more responsive than reactive to situa-

tions. The research shows that when scheduling “down 

time” for students becomes a priority for a school, there 

are academic, health, and behavioral benefits. In addition, 

while the purpose of this is to keep students focused, there 

added advantages that teachers also benefit from. 

 At the end of the day, students can only benefit from 

this initiative. Fortunately, the Action Research that SAS 

has supported me through has allowed me to explore my 

passion, my work, and this trend in education. We do not 

grow if we solely focus on fixing what is wrong, but by be-

ing courageous and pursuing what is possible. Learning to 

cope through mindfulness is possible—for our students, our 

teachers, and our entire community.

FEATURE
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1.

2. 4.

Start small: 
maybe 1 minute per day. Then 
gradually increase your time.

Find a space: 
quiet, minimal distractions.

Keep your body 
restfully engaged:
don’t adopt a position that will make 
you sleepy. 

Site source for these benefits: http://innerexplorer.org

Health Benefits
•  Improved Sleep
• Reduced Hyperactivity
• Reduced Anxiety & Stress
• Enhanced Immune Function
• Enhanced feelings of Wellbeing

Overall Benefits
• Increased Social Awareness
• Improved Focus and Self-control
• Increased Resilience & Compassion
• Reduced Likelihood of Juvenile Crime
• Reduced Behavioral Conflict like Bullying

Academic Benefits
• Reduced Exam Stress
• Increased Social Awareness
• Improved Climate for Learning
• Improved Grades & Test Scores
• Improved Participation & Engagement

Apps to get you started:

Stop, Breathe & Think

Smiling Mind

Headspace

1

2

3

Tips & resources
Be consistent: 
consider a time of day that 
works for you. Many people 
prefer first thing in the morn-
ing, or right before bed. 

3.

FEATURE
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LOOKING BEYOND ACADEMICS
By Julia Carey, Grade 2 Teacher, Puxi campus

If you were to ask a Shanghai American School parent to de-

scribe their hopes and dreams for their children, the response 

would be some version of the following: to be a happy, indepen-

dent, responsible person who cares for others and the world. I 

know this to be true because I have asked parents this question 

every August for the past five years. SAS parents and teach-

ers do not limit their expectations to academic success. More 

importantly, we want our children to be responsible, respectful, 

and resourceful members of their communities. We know that 

their social and emotional wellbeing is just as important as their 

academic achievement and future success, both as a student 

and an adult. 

 One of the ways SAS elementary teachers ensure that we 

educate and empower the ‘whole child’ (their academic, social, 

emotional, and psychological needs) is through the Positive 

Discipline model. Developed by Dr. Jane Nelsen (who will be 

speaking for Our Excellence in Education Speaker Series in 2017) 

and based on the work of psychologists Alfred Adler and Rudolf 

Driekurs, the Positive Discipline model is aimed at developing 

mutually respectful relationships between children and adults.       

 At SAS we are incredibly fortunate to have teachers and 

parents who embrace and practice the classroom and parent-

ing models of Positive Discipline. Over 150 Puxi parents have 

already participated in the six-week Positive Parenting course 

with our elementary school principals and counselor. My pro-

fessional and personal testimony is this—not only has Positive 

Discipline transformed my teaching, it has also greatly impacted 

the way I and my students approach all of our relationships. 

 Anthropological research has shown that humans are hard-

wired from birth to connect with others. We are a communal 

species who find meaning and do our most important learning 

within the context of relationships. Knowing this, why wouldn’t 

we want all of our relationships to be rooted in encouragement? 

Alfred Adler remarked, ‘A misbehaving child is a discouraged 

child.’ In other words, a child who is misbehaving is not simply 

a bad child, but reacting to internal and external struggles. Posi-

tive Discipline challenges teachers and parents to identify the 

child’s beliefs behind their behavior, so that we can change that 

belief, rather than merely attempting to correct the behavior. 

By using this approach, the child feels valued and recognized, 

rather than chastised. This encouragement builds long-term 

confidence and self-esteem by changing a mindset or feeling 

that has created their negative (re)actions. 

The following are the five criteria for Positive Discipline methods:

1) helps children feel a sense of connection

2) is mutually respectful and encouraging

3) is effective long-term

4) teaches important social and life skills

5) invites children to discover how capable they are

FEATURE
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 So what does Positive Discipline look like, sound like, feel 

like? If you were to walk into an elementary classroom, you 

might see student-created classroom agreements (criteria 

two-mutually respectful). You might see students encouraging 

each other to remember those agreements (criteria four-social 

and life skills). You might hear teachers asking students, “What 

do you need to do when you’re finished?”, rather than telling 

students, “Clean up your materials” (criteria five-capability). 

And you might even hear students solving their own problems 

during class meetings with limited teacher involvement (criteria 

four-social and life skills). You will definitely feel a sense of calm 

and happiness in an environment where children know they’re 

loved and valued (criteria one-belonging and significance).

 As a teacher, our most satisfying moments come when 

we witness children independently doing the things we have 

taught them. Positive Discipline truly yields tangible and lasting 

results, I have seen it as a teacher and have had parents share 

their own positive responses. It has been a pleasure to witness 

my students encourage each other and discover how capable 

they are, both independently and together. I know these beliefs, 

reaffirmed through Positive Discipline practices, will create the 

foundation for our children to manifest their own hopes and 

dreams as they grow up.

To learn more about Positive Discipline, visit www.positive-

discipline.org. The Puxi campus will have a Positive Parenting 

Course in Chinese starting February 27, 2017—contact your 

school counselor for more information.
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Aiming for the Best
By Michelle Barini, College Counselor, Pudong campus

We all know the typical end goal of high school: to go to uni-

versity. Rather, to go to the "best university." And if you asked 

any adult how a student can get in to the “best” university, 

many would answer that they would need the “best” grades 

and test scores, have participated in the “best” school activi-

ties, and to have the “best” essay or portfolio in their college 

application. And while every one of those line items are good 

and helpful in many ways (though we can debate what “best” 

really means), none of that can actually guarantee student 

admission into a university. How do we know that? College 

representatives tell us that, over and over again. Universities 

have tens of thousands of applications from the “best” stu-

dents throughout the world—flawless grades and test scores, 

sports stars, champion debaters, and perfect portfolios. The 

“best” student is not what stands out any more, which means 

that universities have to choose based on new criteria and 

standards. In other words, what most people thought they 

knew about college admissions has changed.

 There are more students applying to universities than 

ever before, but the number of spaces available for admission 

has not changed much in the past 30 years at many major 

universities. The fact is, university admission is competitive. 

As a college counselor for 15 years, I am very familiar with 

what universities around the world want and need. Shanghai 

American School prepares students in a myriad of ways aimed 

at making them the best people they can be and, in turn, the 

best applicants for the university that is best for them. The 

“best” university is different for each student and is based on 

their interests, area of study, and personality. And the fact of 

the matter is, what is best for the student is more important 

than anything else, including the name and prestige of the 

university.

 You have probably heard a college counselor use the term 

“best fit” in regards to our students and their university choic-

es. It can be a loaded term in our community because some 

parents see it as ignoring what they want for their child—the 

best university. As a college counselor, I have the opportunity 

to meet with a wide variety of our parents. I see and hear that 

what they want is for their child to be successful and happy in 

life—and we do, too. We have helped thousands of students at 

SAS (and at other schools in our careers) navigate their future. 

We have seen their successes and their stumbles. But what we 

have learned through it all is that universities are looking for 

students who fit them best, who will flourish in their classrooms 

rather than begrudgingly get through them or transfer. When a 

university and a student “fit” each other, everyone succeeds.

 Universities are looking for a wide variety of well-rounded 

students who have a variety of interests and talents to fill 

their incoming student body. They are looking to craft the best 

student body from the applicants available each year, and what 

defines a strong applicant varies at each school. Each univer-

sity is looking for their own unique level of diversity: cultural, 

ethnic, geographic, academic, socioeconomic and more. A well-

rounded student body is beneficial to them because a variety 

in experiences, talents, and viewpoints enhances the university 

experience for everyone on campus. But, there are things that 

are simply out of an applicants’ control, such as “institutional 

needs.” As an example, if a university just built a new aquatics 

center, they are going to be looking to add swimmers to their 

incoming class. That means that the students they need have 

a skill that is beyond academics and extra-curricular clubs. Last 

year, the Dean of Admissions at a prestigious university told me 

that, on average, 25% of his incoming class needs to meet the 

various institutional needs. So, a student who does not fit their 

institutional needs is 25% less likely to be accepted in to their 

university—no matter how good their grades are or what they 

wrote in their college essay.

 However, despite the institutional needs in each college and 

the limited admission numbers, students at SAS are incredibly 

successful in applying to many universities around the world. 

This is because of the opportunities and support systems 

available to them at SAS and at home. Together, we help them 

become people who know what they are passionate about, 

have experience in different areas of studies, and are lifelong 

learners. They are some of the most well-rounded students in 

the world—which is what universities want more than almost 

anything else. And we have data that back up our claims, some 

of which can be found in the graphs on the following page and 

FEATURE
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in The SAS College Report for the Class of 2016, which is located 

on our website.

 Within their desire for a well-rounded student, there are 

specific parameters universities tend to focus on when select-

ing students: academic interest and a student who can focus 

on quality over quantity. Universities want to see students in 

the most rigorous courses available to them in which they can 

be successful. The transcript is the most important part of the 

university application. Of course, their GPA is a part of that 

transcript and is incredibly important. Through the transcript, 

universities want to be able to see what a student is truly pas-

sionate about and what the student is most successful in. If 

a student has a 4.0, but has only taken general courses, their 

transcript will carry less weight compared to another student 

who has a lower GPA, but has taken more challenging AP or IB 

courses. So, if a student has no interest in mathematics, there 

is no point in pushing them to take AP BC Calculus. If that 

student has an interest in MUN and politics, a better fit might 

be IB Global Politics.

 The same goes for their non-academic activities. Each 

year university representatives tell us that they look for stu-

dents who have a passion or interest in something particular, 

thus implying that they want students who have depth, not 

breadth. It is more valuable for a student to be a part of two 

activities that speak to their passions, where they can be suc-

cessful and have an impact, rather than to have five where 

they are just simply a participant. Universities can often ‘read 

between the lines’ of a student’s application and see if they 

are simply trying to fill their academic resume or truly have a 

passion for something in particular.

 Where a student goes (to college) does not define who 

they are as a person, nor does it indicate their future suc-

cesses. Their future success and happiness is determined by 

them, their passions and interests. We have many students 

who have gone on to a wide variety of academic institutions 

around the world—large research universities in Australia, pres-

tigious European universities, Ivy League colleges, small liberal 

arts universities in the United States, and many more. They are 

lawyers, entrepreneurs, filmmakers, bankers, professional rugby 

referees, and so much more. They are changing the world, in 

big ways and small. However, they are all determining their own 

course and defining what it means to be “the best.”

FEATURE

Acceptance Rates at U.S. News Top 
50 Liberal Arts Colleges

Acceptance Rates at U.S. News Top 
50 Research Universities

Acceptances
Note: students on the Puxi and Pudong campuses are not compared in the admissions process, as each campus has a 

unique college profile, Advanced Placement identification number, and International Baccalaureate number. 

Global

Puxi

Pudong

Global

Puxi

Pudong

2014

2016

2015

0% 10% 20% 30% 40% 50%

0% 10% 20% 30% 40% 50% 60% 70%

2014

2015

2016

Global

Puxi

Pudong

Global

Puxi

Pudong

2014

2016

2015

0% 10% 20% 30% 40% 50%

0% 10% 20% 30% 40% 50% 60% 70%

2014

2015

2016



COMMUNITYCOMMUNITY

16 



17

COMMUNITY

DIY DAD 
By Steve Gamache, Parent, Pudong campus

Parent volunteers are an integral part of our community. 

Whether it is taking time to volunteer with the PTSA, helping 

out in the library, baking for a class party, or supervising a 

class trip, we appreciate the time and dedication that our 

parents bring to our school. But we also know that many of 

our parents work full-time and cannot actively volunteer on 

a daily, or even weekly, basis. But no matter what your work 

schedule, we love having you spend time on our campuses 

engaging in your child’s life and our community. Steve Gam-

ache, a busy working father at our Pudong campus, recently 

decided to take a leap and take some time off of work to 

share his professional skills with our students. Not only did our 

students, and his sons, enjoy learning from a real-life engineer-

ing expert, but Mr. Gamache was reminded how important (and 

fun!) it is to take the time to stop and engage with his children’s 

school community. But don’t take our word for it…

I am the father of twin sixth grade boys, Nathan and Brad-

ley. Our family has been at Shanghai American School for 

three years. In December I had the pleasure of accepting an 

invitation from Ms. Lisa Fungkeefung to join her sixth grade 

“Funky Science Lab” (which is what she calls her science 

classes). She was looking for volunteers to assist her stu-

dents during  their 'Engineering Workshop Days.' As both an 

engineer and someone who likes to work with hand tools, 

I was excited to be a part of this experience. The students 

would be getting real hands-on experience with hand tools 

in preparation for their projects, which they began with the 

start of the new semester in January. 

 I spent just over three hours in the “Funky Science Lab.” 

Upon arrival I was impressed with the energy and teaching 

style of Ms. Fungkeefung. The students were engaged and 

interactive during the explanation of the assignments and 

expectations of the day. The day before the students had 

been introduced to tools such as straight edges, clamps, 

and various types of saws. On the day of my presence, the 

task was to continue to gain experience with those tools 

along with power drills, screwdrivers, and files. 

 

 It was great to see Ms. Fungkeefung and the other 

teachers, Mr. Olivas and Ms. Healy, introduce the new tools, 

explain how to safely use them, and what to avoid du- 

ring their usage. They emphasized safety with protective 

goggles, tying long hair back, etc. I was surprised to see 

how quickly the students felt more comfortable to operate 

the tools once they learned how to use them safely. Once 

the students were let loose to practice with the tools, the 

fun began. I was hopping from student to student helping 

them clamp, saw, drill, screw, and have fun. It was great to 

see all the enthusiasm the students had with this hands-

on activity. As expected, some students seemed quite 

skilled and comfortable with the tools, while others needed 

additional assistance to work through some of their uncer-

tainties. I was especially glad to see so many girls not only 

enthusiastic, but equally as proficient as the boys. However, 

this isn’t too much of a surprise to me as my sister is also 

an engineer and enjoys getting her hands dirty. 

 Later, when I had left the classroom and was headed 

back to my office, I felt glad I had peeled out a morning 

to volunteer in the classroom. I know there are plenty of 

parents who volunteer regularly, but this was one of only a 

few times I had been able to join my kids in their classroom 

since moving to Shanghai. I felt proud of all the students 

who conquered their fears, as well as the students who 

could share their skills with others. I was also moved by the 

enthusiasm of both the students and teachers. During this 

brief morning visit, I was able to observe how SAS creates 

a “lifelong passion for learning.” I look forward to the next 

opportunity to find time to volunteer and I encourage other 

parents to do the same. I know it meant a lot to both of my 

boys, and me. 
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For many students, Shakespeare is like a spear through their shaking hearts. The weird language, the 

strange names, the random soliloquies. And the language. It can be hard to sell a student on the im-

portance of Shakespeare in the 21st century. However, give 141 ninth graders cameras, a copy of Julius 

Caesar, and an international film festival, and studying the Bard becomes a whole new world...

SHAKING THINGS UP
BY Michael McAdam, English Teacher, Pudong campus

COMMUNITY
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While freshmen at SAS Pudong have traditionally studied 

Romeo and Juliet, the ninth-grade English teaching team of Mr. 

Brady Riddle, Mr. Doug Parker, and Mr. Michael McAdam decid-

ed that during a divisive election year, only one Shakespearean 

play would do—Julius Caesar. It is the story of a self-made man 

from a rich family who controversially rises to power, only to be 

thwarted by his best friend. 

 The "Shake Me Up: International Online Student Shake-

speare Film Festival", created and organized by The Prague 

Shakespeare Company and facilitated by Doug Hart at the 

International School of Prague, was the perfect opportunity for 

our freshmen to demonstrate their understanding of Shake-

speare and his relevance to 21st century life. Our students had 

to not only understand and analyze the ancient Shakespearean, 

they also had to showcase their modern technological skills and 

collaborative ability to create a project that is unique, entertain-

ing, and responds to the prescribed educational rubric. The 

students were divided in to small groups to prepare their project 

entry. Challenged with producing either a creative or documen-

tary films that revealed their understanding of the Bard’s works, 

our students produced a stunning variety of videos, ranging 

from newscasts, to re-imaginings of popular TV series, to high 

school melodramas.  

 As part of the project, students learned to tell a story not 

only in words, but in moving pictures. Students puzzled over 

camera angles, musical scores to create mood, and thematic 

relevance. One group did a pastiche of the movie Mean Girls, 

titled Mean Romans, that explored the trope of high school 

cliques to investigate the figurative assassination of a popu-

lar boy at school and the fallout from his girlfriend’s vendetta 

against him. Another group explored how the Black Lives Matter 

movement had some similarities to the themes in the play and 

created a newscast based on their research. Overall, there were 

23 student groups who created unique films to represent their 

own interpretations and ideas about Caesar and his cohorts. 

Joseph Kosman, who was a part of the Mean Romans produc-

tion, said that he felt that “creating a movie to demonstrate 

our knowledge of this unit was a fantastic way to channel our 

creativity. Personally I prefer a ‘hands-on’ approach to learning, 

and this was a great project to demonstrate my learning and 

talents in both the literary and technological field.”

 An interesting twist to this project is that the first round of 

judging did not go to the panel of experts in Prague, or even an 

English teacher. Rather, peer groups from participating schools 

were the judges for the first round. Our school was paired in this 

project with Central Middle School in Minnesota. The students 

digitally ‘swapped’ their group submissions and the students 

selected their top three favorite short films from their partnered 

school. The first place winner from this initial round of judging, 

Mean Romans, has been sent on for two additional judging 

rounds with professionals at The Prague Shakespeare Com-

pany, including literary specialists, professors, and filmmakers. 

Finalists will be announced in May 2017.  

 Teaching and learning has changed drastically over the past 

few decades. The English Department is always looking for new 

opportunities to bring classic texts into a contemporary context 

that brings out students’ genuine inquisitiveness. We do this 

through Project Based Learning, and the Shake Me Up project 

was the perfect opportunity to engage the students with this 

classic text as well as other students in their class, school, and 

the world at large. Students are more engaged when we find 

creative ways to help them learn through methods that make 

sense to their generational culture. There are some teaching 

methods that, no matter how old, will work and help our stu-

dents learn. But why not shake things up every once in a while? 

We did.

COMMUNITY



Blazing Our Own Trails
Why draw a line when you can program one? Our 2nd grade students have 

been practicing coding by programming small robots, called Ozobots, to 

follow the lines they draw—all in real time. (Check out our Facebook videos 

to see them in action.) At Shanghai American School, we believe in hands-

on educational practices when it comes to preparing our students for the 

modern world, and their future. In the coming years, they will be able to 

transform these basic coding skills into more challenging programming 

projects. We know that one day, they will change technology as we know it.

A CLOSER LOOK
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SCREEN TIME
THIS ARTICLE WAS ORIGINAL-
LY PUBLISHED ON SCHOLASTIC’S 
WEBSITE “CHOICES IDEABOOK” IN 
DECEMBER 2016. AMY SERVES AS A 
TEACHER ADVISOR FOR SCHOLAS-
TIC. 

Last month, I had the pleasure of going to the Hong Kong head-
quarters of one of my favorite athletic wear brands. The office 
director, an old friend of mine, had asked me to facilitate a "lunch 
and learn" workshop on balanced technology use. 
 This is a company that’s well known for its culture of wellness. 
When I walked in, half of the team were finishing up a yoga class. 
Inspirational sayings covered the walls. I was in health teacher 
heaven. These were people who really knew how to strike a bal-
ance. But sure enough, even in this land of mantras and mindful-
ness, when I asked who felt they might need help cutting back on 
screen time, all of their hands shot up in the air. Granted, this was 
Hong Kong, which has the highest percentage of smartphone 
users in Asia, but it was an international team. The people in that 
room represented a wide variety of cultures and age groups. 
There were locals, expats, and those just passing through on 
business trips. It just goes to show that we’re all struggling to 
strike a balance, and it’s something we need to talk about more.
 The day before, I turned to my students for their help. Having 
just finished their own unit on technology balance, I asked them 

what advice they would give adults about managing their screen 
time? The kids wrote their words of wisdom on four big pieces 
of chart paper, which I brought with me to the adult workshop. 
I hung them on the walls, put out markers, and asked the team 
to engage in something which teachers like to call a "gallery 
walk"—take a look at what’s on the papers and circle anything 
that resonates with them. The advice from the kids was thought-
ful, touching, and a little bit eye opening (their advice is listed on 
the next page).
 As we took in the words of these 13-year-olds, one thing be-
came abundantly clear: they weren’t just writing this advice for ran-
dom strangers. It was for the adults in their lives (parents, teachers, 
the people in their community) who were often neglecting the real 
world for what was happening on their screens.
All of us gained something from the activity, and I plan to recreate 
this experience the next time we have parent-teacher conferenc-
es. Today’s teenagers are often chided for their screen time, but 
they aren’t the only ones who need to step back and take a break. 
In fact, a new report by Common Sense Media found that parents 
of teens spend as much time on their devices as their children do. 
 Not wanting to return to class empty-handed, I asked my new 
friends for some advice to take back to my students in return. 
Their overwhelming response? Go outside and play.

By Amy Smith, Middle School Health Teacher, Puxi campus
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TALK TO PEOPLE FACE TO FACE.

FINISH YOUR WORK BEFORE COMING HOME.

NO PHONES DURING THE WEEKEND UNLESS 
YOU REALLY HAVE TO.

BE MINDFUL OF YOUR SURROUNDINGS.

LOOK UP.

LISTEN.

CLOSE ALL YOUR APPS AND BE WITH YOU 
FAMILY INSTEAD.

COMMUNITY



24 

GRAFFITI: : VANDALISM 
OR ART? 
So which is it? Is graffiti art or vandalism? It all depends on who you ask, so we asked the graphic design class at 

our Pudong campus. They decided the answer was, without a doubt, “art.” They have been studying graffiti artists 

Joan Miro and Banksy for inspiration and even visited M50 (50 Moganshan Lu, a public art district in Shanghai) to 

view the work of contemporary Shanghainese graffiti artists. They even had the chance to add to the public graffiti 

wall located there. The result of their research and work has been evident throughout the high school hallways at 

SAS. Lining two main walkways are their own inspired art pieces, all created on recycled posters that had originally 

been printed for various school clubs. As we pass by each one, we are inspired to look at art in a different way—

through the eyes of our students. 

COMMUNITY
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"I was able to draw anything I wanted to 
and didn’t have to think about it. It was 
just all about allowing the art to happen. 
It was relaxing.” Kelvin Chen ‘19
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You will often hear stories about how our students and faculty live out our 

mission on a daily basis. Too often, though, we don’t hear the amazing 

examples of our parents who are also living out our values and mission in 

their own lives. Luckily, one such story came to fruition in my own life when 

the parents of one of my students showed me their commitment to act with 

integrity and compassion. Their act of compassion and generosity has cre-

ated a better world, and I am so glad I was there to witness it all. 

 In June 2011, I chaperoned several of our high school students to 

the Jacaranda School for Orphans, in Malawi, with Mr. Robert Burke and 

a few other accompanying teachers. Many of us had heard, or read, the 

stories about those who had already visited Jacaranda. They all leave with 

wonderful memories, as did I. But I was also left with a question in the back 

of my mind. I noticed that there were many boys at school, and that the 

population of girls ebbed and flowed. I was told it was hard for girls to stay 

in attendance because there was a lot of pressure from extended family 

members who wanted the girls to stay home to fetch water, clean, and 

cook. But this was not the only reason keeping the girls away from school. 

 Each month when the girls menstruated, they were staying at home 

because they were embarrassed. They had little or no resources to keep 

themselves clean during a school day. So they were “resting in bed all day 

and not leaving their house,” said Kate, a 15 year old student at Jaca-

randa. Ida, a 16 year old student, said that without sanitary pads all the 

older girls were “failing to come to school and our education was being 

affected.” I had never realized that menstruation so greatly affected these 

girls and their education.

 Three years later, I met Heidi and her mother, Connie Cao. Suddenly, 

cracking the problem of how to increase attendance for these girls was 

on the brink of being solved. Heidi was then entering my class as a 1st 

grade student. Ten years before, her mother and father had begun their 

own fashion line and manufacturing company, Infinittrend Apparel. Connie 

had always wanted to give back to the community and one day, when we 

spoke together about the girls in Malawi, Connie jumped right on board 

with the idea of designing and producing reusable sanitary pads. 

 In June 2015, Infinittrend Apparel donated 600 reusable sanitary pads 

and 600 pairs of underpants for the girls of Jacaranda. The response 

from the girls was overwhelming appreciation. With the positive response, 

Infinittrend Apparel has now donated 800 more sanitary pads for the girls 

at Jacaranda. This year Mrs. Nazli Ighani, Ms. Chris Roules, and I, had 

the pleasure of distributing the pads to the girls. Each and every girl was 

incredibly thankful. “Now I am learning every day,” added Kate. The warm 

hugs and big smiles from the girls filled my heart with joy. 

 This family's generosity further inspired one of our student clubs to 

Living the SAS Mission-As a Parent
BY LINDEL LIMPISVASTI, GRADE 1 TEACHER, PUXI CAMPUS

also jump in and help solve the sustainability of their generous donation. 

The high school students in the Business Club raised money to buy and 

donate two sewing machines, sewing materials, and ingredients for mak-

ing soaps. With the help of one of Jacaranda’s beloved volunteers, Mrs. 

Fatima Paulo, the girls will soon start making their own pads and soap, with 

the future intention of selling them to the wider community.

     There are so many ways that we can serve the community around us 

and the global community. Through Connie's example we can all see how 

compassion, generosity, and ingenuity can help solve a very simple prob-

lem that has very large global implications. All we have to do is reach out.

28 
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Middle school is a great time to explore your passions and discover new ones. One way in which Shanghai American 

School helps provide that opportunity for our students is through “exploratory classes.” These six week courses take 

place at both of our campuses and provide a chance for students to try out subject areas they want learn more about. 

The classes vary widely and range from learning graphic design, to cooking, how to play American football, and so 

many more. Sometimes they discover a new activity or subject that they are passionate about, other times they find 

out that they are not so passionate about a topic as they thought. Of course, finding out what you are or are not inter-

ested in is an important part of growing up and discovering who you are.

Mr. Matt Errico led a nonfiction writing exploratory class during the fall semester. He wanted to provide a way for the 

students to not only learn more about writing and hone the skills they already had, but to also learn how to work with 

publishers and professionals in the industry. So he turned to The Eagle Review staff. He proposed an incentive to our 

staff and his students—let’s help each other. He asked our staff what type of articles we were looking to publish in our 

upcoming issues and then, like dutiful reporters, he gave his students the assignment to go out and find a story that 

would fit in to our theme. Like a new reporter, rather than a seasoned journalist, they were not given a guarantee that 

they would be published. But if they did a good job, it was likely they would be.

When we received the following three articles from the students, we knew we had some talented writers on our hands. 

We were excited to read the articles and are even more excited to share them with our community.

Literary Explorers

 Enjoy!

COMMUNITY
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q Advisory Class: Empowering Students 
Through Their Middle School Journey
By Sonia Zhang and Sean Macnamara, 7th grade, Puxi campus

What does kindness mean? Is it a couple of sweet words? An 

admiring smile? A loving letter to your best friend? At Shanghai 

American School it can mean a lot, but in the middle school most 

students associate it with a class called Advisory.

 Advisory (also known as homebase) is a special time each 

day. Like a “homeroom,” it’s a time for classmates and teachers to 

interact on deeper levels. It’s a time to support and explore social 

and emotional issues as students transform into young adults. 

“Advisory is a time to support kids through their transitions in 

middle school. It’s also a way of making a big community in to 

a small community,” stated Dr. Mott the middle school principal. 

It is also an opportunity for the students to develop trust in one 

another and to bond while engaging in a wide-range of learning 

activities that investigate the ever-changing needs of adoles-

cence.

 Currently, the students are exploring the needs they have and 

how to create a healthier school culture via an array of activities 

that encourage all students to keep positive and to make better 

lifestyle choices. And thanks to the efforts of each advisory class, 

the traits of kindness, love, and gratitude have been spreading 

around the middle school. Students have shown more respect 

towards one another and have truly encouraged each other to 

follow our school motto to “live their dreams.” 

 Each class and grade level has been able to achieve these 

goals in different ways. For example, recently the 6th grade 

students participated in Student Spotlight of the Week. It was a 

memorable week for each student because classmates wrote 

caring, heartfelt messages to each other and posted them. 

Imagine a heartwarming message written directly to you not for 

anyone else, just for you. According to one of the social studies 

teachers, Mrs. Williams, “It made the students feel more positive 

and open to each other.’’ Meanwhile, the 7th grade students have 

delved into age-appropriate issues in team-based projects. They 

presented social-emotional lessons to classmates about topics 

such as: bullying, stress, sleep deprivation, peer-pressure, and 

inappropriate technology use. 

 Meanwhile, the 8th grade homebases have been focusing 

on gratitude and deeper self-awareness lately. One method of 

being more balanced includes the practice of taking deep breaths 

and thinking about what needs to be done and what has already 

been done each day. Mr. McSwiney, a language arts teacher, asks 

his homebase students to take a few minutes every morning to 

“take a deep breath and set your intentions for the day.” These 

mindful breathing practices have lead students to being more 

aware and thoughtful about their own actions. Alice, a grade 

eight student, remarked that "sometimes we forget to be mindful 

of our environment around us—actually, that happens more days 

than not. Taking a breath and setting our intentions for the day 

establishes that mindfulness, so that we are reminded to only 

make decisions we have thought through during the day."

 These examples showcase how a simple, positive mes-

sage can make a huge impact to an individual student and the 

middle school community at large. Each student is unique. Each 

message is unique. The posters have shown that even if you feel 

that your own quirks are strange, others may love them and find 

them unique. Mr. Preston, the middle school PE teacher, believes 

that these activities, “open the door for new opportunities for stu-

dents to show compassion and be able to realize what we value 

as a school.”      

 Advisory class is truly a “home away from home” for SAS 

middle school students, a place that fosters the thriving young 

adults it contains. It teaches students to act with integrity and 

compassion. But perhaps more than anything, it teaches middle 

schoolers to have the courage to express themselves honestly. 

As Mr. Everett, a middle school counselor, said, “it makes a place 

for more kids to be themselves and reminds them to make mind-

ful decisions in school.” Which is exactly what we need.

COMMUNITY
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Advisory Class: Empowering Students 
Through Their Middle School Journey
By Sonia Zhang and Sean Macnamara, 7th grade, Puxi campus

doing it. The number of activities a kid has per week should be 

based on how fast or slow they do things, or the issues they 

have to face during the activities.” 

 Mrs. Albertini, one of the middle school counselors, be-

lieves that many of our students are overscheduled. She be-

lieves that “one activity on the weekdays and one more on the 

weekends” is the right amount for most young students. She 

tells us that “after-school activities are good, but students still 

need time to play and be a kid. Sleep is important too, some 

students are too tired at school because they have too many 

after school activities or they stay up to play video games 

because they don't have any time to play after school.”

 We believe that after school activities are windows or 

chances to explore what you like and what you are good at. 

When you organize these activities yourself, they represent 

you—what you like, what you want, or where you want to be. 

But when your parents choose for you, it might not be fun or 

you might not try as hard. But we believe that if we get to 

choose what we do after school, we will not feel oversched-

uled and will have fun trying out new things.

After School Choices: Yours? 
By Claire Zheng and Charlotte Situ, 6th grade, Puxi campus

After a hard day at school, you prepare for a good hour of 

soccer. You’re excited–all of your friends will be there. But wait, 

you have math tutoring after school, and then homework, and 

after that violin class. Suddenly, your high spirits are crushed. 

 Most 6th grade students participate in numerous after-

school activities. Some adults say students are overscheduled 

and leading a lifestyle that lacks a healthy balance. Yet, many 

6th graders disagree. In fact, we believe the issue is less about 

balance and more centered around choice. In other words, 

many 6th graders don’t feel overbooked. They enjoy the extra 

learning opportunities, but feel like they’re spending too much 

time in ones their parents choose for them.  And they feel that 

this is the main problem. 

     Seher, a typical 6th grade student at SAS, says she prob-

ably appears overbooked with activities, but she likes it be-

cause she chose to participate in all of them. She claims she 

spends two hours a day on activities and she has six activities 

per week in total. Her schedule (math, dance, swimming, and 

piano) might seem like a lot to do, but she feels balanced and 

can look back and feel like she has completed something. “It’s 

like an accomplishment every week,” she says.  

 But is everyone like Seher and enjoying self-selected ac-

tivities? The answer is no. Sarah is another 6th grade student, 

but one who considers herself overbooked. She only likes half 

of the after-school activities she participates in each week. 

She is involved in four activities, but says her parents chose 

two of them. That is actually quite common among the 6th 

grade students and we believe it is part of the overall prob-

lem. Sarah tells us that she doesn’t “like the ones that I didn’t 

choose because it’s not what my heart tells me.”

 When asked to comment on the issue of after-school 

activities, middle school principal Dr. Theron Mott said, “It's 

important to let kids have time to figure out what they want to 

do and how they want to spend time. This [exploratory classes 

and after school activities] is supposed to be free time where 

the kid can use time to be creative and have fun. I know many 

students that are overbooked with activities. I think it's really 

important for kids to explore different activities and have fun 

“…after school  
activities are chances
to explore what you 
like and what you are 
good at…they [should] 
represent you…”
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Journey 
F

luency
Journey to Fluency
By Richard Xue and Christopher Xia, 6th grade, Puxi campus

You’re a four-year-old, walking down a long hallway to your 

new Pre-K class. Hundreds of students around you are mur-

muring in a foreign language, one that is a mystery to you. 

Joining in conversation is impossible, because you don’t 

speak a word of this foreign language—English. 

 Imagine only knowing one or two words in English. 

Believe it or not, many students come to the elementary 

school knowing little more than this. They speak no or 

very limited English. Barely able to communicate with the 

teachers, students find it an arduous task to speak up in 

class. However, up in the higher grades, the majority of the 

students can speak fluent English effortlessly. When you 

think about it, it is hard to believe how students at Shanghai 

American School can progress from limited English to being 

practically fluent, native speakers in such a time span. How 

does this happen? 

 Many experts believe that great exposure to language 

is the key to learning it. This process is called immersion. 

“Because of the immersion [at SAS], they learn very quickly, 

and even kids who come to SAS with no English exposure 

are able to have a few conversations within a few months. 

The younger the kids come, the quicker they pick up the 

language,”’ said Mr. Allen, the elementary school principal. 

The transformation is also due to the supportive commu-

nity and the teachers. “The more comfortable they feel, the 

more they learn,” Mr. Allen continued.  “With the teacher’s 

encouragement, students find it more and more possible 

to speak their fragmented English in front of a class.  When 

they are able to interact with other children, they become 

more independent and empowered.” 

 Fortunately, the environment at SAS is advantageous for 

language acquisition, particularly English. English-speaking 

students walk around every day during recess, lunch, and 

even class. There are always other English speakers out 

there speaking a language that young students are strug-

gling to learn. Finding an environment where English is 

the main language allows young learners to absorb Eng-

lish faster. As the student hears more and more English, 

they become better at it. Ms. Leininger, the 6th grade EAL 

instructor, said “when students engage in high-quality, 

academic discussions with peers, they are able to learn 

and practice the vocabulary and language structures that 

are necessary for success, both in school and beyond.” Mrs. 

Jeanne Errico, the 5th grade EAL specialist, agrees. “Re-

searcher Jim Cummins stated that ‘it can take between 5 to 

10 years for a student to acquire fluent Academic English.’  

This means that students need numerous language rich 

opportunities throughout the school day. SAS makes this 

happen by providing quality instruction and a community 

that provides multiple layers of language support.”  

 Now imagine you’re not that four-year-old anymore. 

You’re now a 6th grader walking down the same hallway. 

Only this time, you are able to speak to your friends and 

teachers. Greeting them, discussing politics, arguing, debat-

ing, and talking about news. What is amazing is that you do it 

all in English without a single “um” or “uh” when speaking! 

This is the typical journey to fluency at SAS.  

Benefits to Being Bilingual: 
(according to Center for Applied Linguistics)

1. Higher IQ
2. Improved Language Skills
3. Improved Reasoning Skills
4. Greater Cognitive Flexibility
5. More Job Opportunities
6. Improved Problem Solving Skills

COMMUNITY
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By Richard Xue and Christopher Xia, 6th grade, Puxi campus
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Our Chinese New Year festivities are a great time for our entire community to come together and celebrate our cultural 

diversity and traditions. But our celebrations of the most widely celebrated holiday in the world extend far beyond one 

day. Our students spend months practicing the dragon dance, learning how to make traditional dumplings, honing their 

Chinese language skills, studying Kung Fu, and learning about the history and traditions of the many cultures that cel-

ebrate the lunar new year. At Shanghai American School, we are proud of our cultural diversity and enjoy taking 

every opportunity we can to celebrate it. Xīnnián kuàilè!
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Always an Eagle
When Shanghai American School opened up our doors in Sep-

tember 1912, we were excitedly looking towards the future. But 

in 2017, almost 105 years later, we have the distinct advantage to 

not only continue to look forward to our future, but to look back 

at our past as well. Our alumni are an integral part of that past 

and their history and ours are intertwined, which is why we are 

proud to continue to support them throughout their lives.

 Our Alumni Relations office works hard throughout the year 

to connect, support, and engage with all of our alumni—from our 

newest ones, who graduated in 2016, to our oldest living alumni 

from the 1940s, who are still proud Eagles. Every year we host 

and support alumni events throughout the world. One of our 

most popular annual events is our alumni panel in January. This is 

day where our alumni fly back to Shanghai and share all that they 

have learned with our current high school students, who them-

selves are about to leave the halls of SAS and enter university.

 This year, on January 5, we welcomed 62 alumni from both 

campuses to be a part of the annual alumni panel. In the panels, 

they spoke about their college experiences and shared advice with 

our high school students and their parents. The panel included 

alumni who are still in college and several who had already gradu-

ated or had begun their Masters. This range in students and career 

professionals were exactly what our students and parents needed 

to answer their pressing questions about life after SAS: 

“What is college really like?” (Less scary than you think. 

Challenging. A lot of fun. You’ve got to turn your work in on time!)

Will our children really be prepared for college?” (Yes. I feel I was a 

lot more prepared than other incoming freshmen. We know how 

to write those 10-15 page papers in less than a week!)

“How did SAS prepare you for college?” (They taught me how 

to be a lifelong learner, to accept challenges, and to pursue my 

dreams. They taught me how study! I was confident.)

“What have you been doing since you graduated from 

SAS?” (Winning the title "Miss Korea!" Studying at college. Staring 

a NGO. Working as a banker. Missing real Chinese food.)

Our alumni answered the many questions that were lobbed 

their way and reassured any fears the students or parents had. 

In fact, many discussed how our mission continued to directly 

impact their own lives—they are still lifelong learners, commit-

ted to acting with integrity and compassion, and courageously 

pursuing their dreams. Whether they were discussing their life 

at a great university (Harvey Mudd, Cornell, Princeton, Cal 

Tech, etc.), laughing as they recalled an embarrassing high 

school memory, or talking with parents about how our school 

counselors helped them through the college application 

process, all of our alumni reminisced fondly about their time 

at SAS. It was in our hallways where they were encouraged, 

inspired, challenged, respected, and supported. And what 

they learned, or were reminded of, during the panel discussion 

was how much we still strive to inspire them, challenge them, 

encourage them, and even love them. 

 As the day came to an end, our alumni said goodbye to the 

halls of SAS and hugged the necks of their former teachers 

one more time. Many of them reconvened downtown at one 

of the annual alumni events hosted by our Alumni Relations 

office. Over dinner and drinks, our alumni reconnected with 

old classmates and friends, and had a chance to meet new 

ones (the graduates ranged from the class of ’49 all the 

up to our most recent ’16 alumni). It was yet another way for 

us to continue to build our community and connect our Eagles 

together, no matter when they graduated or where they live. 

Once an Eagle, always an Eagle.

ALUMNI
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All of our alumni have captivating stories 
to tell, but Cailin Lowry ’10 doesn’t just tell 
them—she gets to create them.

Interested in movies since she was young, it was in Mr. David 

Gran’s IB Film class at Shanghai American School where Cailin 

first began to understand filmmaking as an art form. Encouraged 

by Mr. Gran’s passion for film, Cailin and her classmates learned 

to analyze filmmaking while studying its conventions, techniques, 

and history. “It's not an academic opportunity most high school 

students have, and I'm very grateful for the experience,” says 

Cailin. “Mr. Gran's enthusiasm for film was contagious, which 

helped make his class one of my favorites.”

 Cailin was able to follow her passion for filmmaking as she 

pursued her higher education. Along with her college applica-

tions, she submitted a short film that she made in IB Film, and 

was accepted into top-tier film schools across the United States. 

It was during her junior year at the University of Southern Cali-

fornia that Cailin began developing a TV project called Girl Band 

with two of her friends, and the three of them formed a creative 

partnership that is still going strong today. 

 In the fall of 2015, Cailin’s team made a short-film version of 

Girl Band, and since then, the project has grown in ways many 

of them could not have imagined. (Note to parents: Girl Band 

contains adult themes.) Their film premiered at the 2016 Tribeca 

Film Festival, and while in New York City for Tribeca, Cailin and 

her partners secured representation at The Gersh Agency. On 

their return to Los Angeles, they met with dozens of production 

companies who were interested in them as a creative team and 

in Girl Band as a TV project, and they committed to a production 

company called Olive Bridge (best known for the movies Easy A 

and Annie) to further develop and ultimately sell their project. 

 In December 2016, the possibility of seeing the Girl Band uni-

verse expanding grew yet again when they were offered a deal 

to write a pilot for a major TV network. Cailin modestly informed 

us that networks only choose a small percentage of their pilot 

scripts to be produced each year. But now that they have a deal, 

the possibility of their story becoming a real TV show is much 

greater. Back here at SAS, we’ve certainly got our hopes up, and 

Telling Her Story
By THE EAGLE REVIEW STAFF

we can’t wait to see what will happen next.

 When not working on Girl Band, Cailin works as a freelance 

producer, primarily making short films and music videos. What-

ever stories and films that Cailin produces, we like to think that 

SAS is right there with her, in the foundation of filmmaking skills 

that she developed in Mr. Gran’s IB Film class. We asked Cailin 

what advice she would give to students at SAS today, and she 

says, “choose electives and after school activities you actually 

enjoy over what prep books and internet forums say you ‘should’ 

be taking. High school is an excellent time to become 

engaged with your interests.” 

 We are proud that we are a part of Cailin's story and that 

we were able to provide the atmosphere for her to discover her 

dreams and hone her skills. We can't wait to see her at the Oscars 

one day!

YOU CAN CHECK OUT CAILIN’S WORK AT 
CAILINLOWRY.ORG

ALUMNI
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The latest memoir in our SAS libraries is titled Ruth’s Record, but 
in many ways, it’s Betty’s story, too. Normally, when we talk about 
Betty Barr, the word “alumna” and the year “1949” come up. And 
we (The Eagle Review staff) have never meant for her story to 
stop there, but it generally has. We have talked about how she 
attended Wellsley after she graduated from Shanghai American 
School in 1949, how she earned her doctorate in education, that 
she is an active member of our alumni group, and we will even 
proudly show you all of the books she has written, a couple of 
which are coauthored with her husband George, in our librar-
ies. But Betty is so much more than a SAS alumna, a doctor of 

education, an author, or even one of the best people you will ever 
meet—she’s also Ruth’s daughter, and a witness to a unique time 
in history.
 Betty was born in Shanghai in 1933 to a Scottish father and 
an American mother, both of whom were missionaries. In 1937, 
when Japan began encroaching on Chinese soil, many of her 
parents’ friends and colleagues began leaving Shanghai back 
to the safety of their home countries. But her parents decided 
to stay. Betty will never say that her difficulties were as harsh as 
the Chinese who lived in Shanghai during this time, including her 
husband George, but she is still keen in telling the history of her 
family and their time in Lunghua Civilian Assembly Center (the 
Japanese interment camp for British citizens). 
 The Lunghua Civilian Assembly Center was made famous 
worldwide by J.G. Ballard’s semi-fictionalized memoir, Empire of 
the Sun, and the Steven Spielberg movie adaptation of the same 

BETTY'S STORY  
By THE EAGLE REVIEW STAFF

name (Betty admits it is a fictionalized account of the Japanese 
occupation of Shanghai in many aspects while George, more 
succinctly, calls it “rubbish”). But at the book release of Ruth’s 
Record, her mothers’ diary account of their time in Japanese 
occupied Shanghai from 1941 through 1945, Betty told the story 
about her family’s time in the internment camp. 
 The Royal Asiatic Society, who hosted the book release, said 
it was the largest event they had ever hosted. Over 60 people 
showed up to the small tavern where the event was being hosted 
and many people had to sit on the stairs, in corners, or stand up 
in the back. But despite the cramped settings and initial echoes 
of everyone talking at once, the atmosphere quickly changed 
and a hush fell over the crowd once Betty took stage. She began 
taking several items out a canvas messenger bag, many of which 
had little significance for the audience until she later explained 
what each one was. A small, blue leather bound book was mo- 
ther’s diary that she had written in religiously every day, despite 
the dangers of owning a diary in the internment camp. Four por-
celain bowls were produced from the bag, all of which had been 
used for their daily meal rations during their time at the camp. 
And the other book was her mother’s book, freshly published and 
ready to be shared with the world.
 After making a few jokes about her age and showing her 
audience a map of the camp, Betty began recalling the harder 
memories of life at camp. The sparse food and water supply her 
family had to endure, the barbed wire fence surrounding their 
camp, the Korean guards with their guns, malaria infestations, 
and the occasional beating of a fellow internees by the guards. 
But, surprisingly, the stories that the audience took away with 

ALUMNI
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them were her recollections of her happy memories during this 
time. No matter what the circumstances, most children can sum-
mon hope and optimism, and Betty was, and is, no different. Her 
optimism and pragmatism is truly contagious, and before long the 
audience was smiling and laughing, especially when she recalled 
how she learning about the “facts of life” from the goats she was in 
charge of taking care of at the camp.
 We don’t want to give away too much about Betty or her fam-
ily’s story here though. After all, she has spent countless hours 
writing, editing, and sharing her amazing life story in her books 
(all of which are available in our library, or to purchase through the 
publishers). But what we can tell you is how amazing it is to read, 
listen to, and speak with Betty Barr. She is not only a key witness to 
history, she is an amazing educator, author, and human being—
and we are proud to call her an Eagle.

If you are interested in reading any of Betty Barr's books, stop by 
one of our libraries to borrow a copy. If you would like to purchase 
Ruth's Record, visit earnshawbooks.com.

"A small, blue leather 
bound book was moth-
er’s diary that she had 
written in religiously 
every day, despite the 
dangers of owning a  
diary in the intern-
ment camp." 

ALUMNI
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Have you ever stared into the eyes of a 100 kg professional 

rugby player, sweating from head to toe after running up and 

down the pitch, and told him he was out of line? Have you 

ever made a call at work that made hundreds of people stand 

up and scream? Has it ever been a possibility that you could 

be knocked out cold on the job? It’s safe to assume that most 

people in the world, much less our smaller community here 

at SAS, could not answer ‘yes’ to this question...except for one 

alumnus, James Doleman ‘09.

 It’s not the typical path for many people in this world, but it 

was one that opened up to James, and he seized the opportu-

nity. After a setback in 2011, an injury on the pitch, several peo-

ple recommended he try to referee a game so that he could 

remain involved with the sport. He tells us that he “picked up 

a whistle and never looked back.” He was quickly recognized 

in the industry and kept getting selected for the highest rugby 

referee honors. He advanced to higher and more prestigious 

refereeing jobs, starting at a boys’ school in New Zealand and 

working his way up to the ultimate gig: refereeing the Welling-

ton Sevens World Series Final this past January.

 In many people’s minds, refereeing might seem like a 

weekend or part-time gig. Not so, James tells us. It’s actually 

a full-time commitment, on top of his job as a PE teacher at 

a high school in Auckland. James spends countless hours on 

his own physical training, professional development (such as 

video analysis and training new referees), and traveling. “You 

can't be successful if you view rugby as a part-time gig. You 

must have a professional mindset and you must have a pas-

sion for it, because it can be hard to stay motivated through-

out the year. It is a difficult job.” But, it is a job that he loves.

 James career choices may not be typical for many of our 

alumni. But without a doubt it is one that we are proud of. 

After receiving a degree in Physical Education from Waikato 

University James is now teaching at Rosmini College in New 

Zealand. He is not only inspiring his own students to have 

a passion for lifelong learning, he is actively pursuing his 

dreams, despite the unconventional paths they have taken 

him on.

  At SAS we don’t ask our students to be conventional, or 

to subscribe to society’s view of success. No, we ask them to 

pursue their passion for lifelong learning, commit to always act 

THE GAME OF LIFE
By THE EAGLE REVIEW STAFF

with integrity and compassion, and have the courage to live 

their dream—no matter what. And James is a perfect example 

of how our alumni are doing that, successfully.

ALUMNI
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STUDENT VOICES
As adults, we juggle a lot of different responsibilities. But sometimes we forget how 

much our high school students have to juggle as well. There is homework, keeping up 

with friends, family matters, college applications, scholarship essays, sports practice, peer 

pressure, and so much more. Life as a high school student can be very chaotic and hectic, 

so students need personal coping mechanisms to help them manage everything that is 

resting on their shoulders. So we asked a few high school students in Mr. Malone’s English 

class, “How do you cope and manage with everything that is going on in your life?”

2.

4.
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Maxime Wilmet: It takes a lot of organizing, which I haven’t quite mastered. It also 
helps when I give myself a short break from schoolwork as soon as I get home 
from school.

Yeju Kim: I like to go out with my friends on the weekend and eat good food. I feel 
that spending free time with them gives me motivation to work harder.

Hong Yu: I swim once a week, that helps. I also make sure my time is organized. I 
work every night for two hours and make sure to take time out on the weekends to 
spend with friends.

Grant Hendricks: It used to be driving, but I can’t do that anymore. So now it’s 
scheduling breaks at night to play video games.

1.

1.

2.

3.

3.

4.
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From The Archives

Shanghai American School opened up its doors on September 17, 1912. Our history has not 

only been detailed in the book “A Story of the Shanghai American School: 1912-2008” by our 

alumna, Angie Mills ’42, but through the many memoirs and books written by other SAS 

alumni. These books include vintage photos (including the one above of the Class of 1921), 

memories, and facts about SAS’s unique history in Shanghai and about the amazing individu-

als who have passed through our hallways. Stop by one of our libraries and ask for help in 

locating copies of any of our books by our alumni, including “Ruth’s Record,” by Betty Barr 

(read the story on page 36).

FEATURE
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IN THE NEXT ISSUE…celebrating our year!
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Shanghai American School inspires in all students:

上海美国学校激励并培养所有的学生:

A lifelong passion for learning

终身学习的热情

A commitment to act with integrity and compassion

诚信与仁爱的信念

The courage to live their dreams.

追求梦想的勇气。


