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I had a conversation with a friend the other day about a poem we both had enjoyed 
teaching in the past: The Writer, by Richard Wilbur. In that poem, the speaker offers an 
image to describe the sound of his daughter furiously typing a story on a typewriter in her 
room: like a chain hauled over a gunwale, he says. The problem, if we were to teach this 
poem today, is that students would not be able to connect with the image. The sound of a 
typewriter is not part of their experience...unless they Google it and listen to a typewriter 
from a movie clip on Youtube. 

My friend and I reflected on how things have changed since we were students. Different 
technology, different experience in school, different world. A student in his senior year 
recently told me that “middle-schoolers are a different generation.” When I voiced confu-
sion, he said, “they use totally different apps than we do! We don’t even speak the same 
language!” Yup—different world.

Perhaps too much has been written about the fact that we are educating our students in 
this new information-age economy for jobs that do not yet exist. Ongoing changes in 
social media, smartphone technology, and internet “cloud” management are creating new 
jobs as we speak. I would argue, however, that the quote “the more things change, the 
more they stay the same” still applies. What has not changed? Students are looking for 
meaning in the world around them and a purpose for their efforts. They thrive on creative 
opportunity, on supportive mentoring, on productive challenge; they thrive in an envi-

ronment that allows for safe exploration and the opportunity to apply their learning in real-life ways.

When we are recruiting teachers at SAS, one of our mantras is this: if you think you have all the answers already, 
don’t teach at SAS. We believe strongly that the best teachers never stop learning themselves, are constantly 
modeling the very zeal we hope our students will show as well. We commit to being a community of 
continuous learners, students and teachers alike, all engaged in building a platform for a meaningful 
present—and a successful future.

And so in this issue of the Eagle Review, we focus on that future: on students empowered to learn 
and create and on the teachers who engage them. Whether it be applying learning in a computer 
programming class, starting one’s own record label, writing a book about America’s founding 
ideals, or teaching math from a conceptual framework, SAS is committed to igniting a “lifelong 
passion for learning.” 

I hope you too will be inspired by the following stories and the vibrant learning 
environment that is SAS. The future is at hand, and we are embracing it. 

Sincerely,

Marcel G. Gauthier
Head of School

A Different World
BY MARCEL G. GAUTHIER, HEAD OF SCHOOL

INSIDE SAS
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operating in isolation from one another. They 
go back to their classes better equipped to help 
students meet their full potential.

SAS also invests significantly in building 
relationships with education consultants who 
visit the School, its classrooms, and give work-
shops on a regular basis. We recently welcomed 
consultancies on Project Based Learning, 
mathematics, and our English as an Additional 
Language (EAL) programs.  This approach 
allows for continuous professional learning 
and guarantees it is contextualized and applied 
in our classrooms. More teachers are involved 
in the same learning opportunity, and thus 
able to work together more efficiently, than 
when sending individuals to outside work-
shops throughout the world. They can support 
one another with the implementation of new 
thinking and practices.

Nonetheless, SAS still sends teams of 
teachers to some of the best professional learn-
ing opportunities offered in our networks, 
including Advanced Placement (AP) and Inter-
national Baccalaureate (IB) workshops. There, 
teachers gain valuable insights in the latest 
findings of educational research and practice. 
They also sometimes present as speakers or 
trainers and contribute to spreading the word 
of excellence in education at SAS. 

Finally, many of our faculty members are pursuing graduate 
degrees. Since 2007, the school has developed a partnership with 
Plymouth State University, and over 60 teachers received a master 
in curriculum and instruction from its college of graduate studies.

We are proud of the excellence of our teachers and proud of 
our continuous efforts to develop capacity in our teams.  With 
authentic professional learning, teachers are best prepared to make 
a significant difference in the life of our students.

References:
Elmore, R. (2002). Bridging the gap between standards and achieve-
ment: The imperative for professional development in education. 
Washington, DC: Albert Shanker Institute.
Webster-Wright, A. (2009). Reframing professional development 
through understanding authentic professional learning. Review of 
Educational Research, 79(2), 702-739

INSIDE SAS

From
 the D

esk of ...
Preparing Our Students for the Future 
BY EMMANUEL BONIN, DEPUTY HEAD OF SCHOOL FOR EDUCATIONAL PROGRAMS

Shanghai American School prides itself for being a true 
learning organization. In order to fulfill their obligation 
to students, teachers must commit to their own lifelong 
passion for learning. At SAS, investing in building our staff 

capacity is a major way to make a direct impact on our students’ 
experience in the classroom. We do it by following research-based 
best practice and guidelines for what Dr. Webster-Wright (2009) of 
University of Queensland calls “authentic professional learning”.

It is common across all professions for practitioners to con-
tinue to learn on an ongoing basis. Anyone would probably feel 
uncomfortable trusting their health to a doctor functioning solely 
on the skills and knowledge that he or she learned in medical 
school 25 years ago. Knowledge just a decade old would not have 
been sufficient for architects to build the brand new Shanghai 
Tower. And engineers who design self-driving cars of the future 
are using more than what they acquired in high school or college. 
These professionals have in common the need and appetite for con-
tinuous learning. At SAS, our teachers share the same appetite, and 
the school provides them with ample opportunities to satisfy it.

In doing so, we ensure that professional learning is authen-
tic, meaning that it is ongoing, active, social, and related to the 
practice of teaching. In order to meet these criteria, professional 
learning must happen in the workplace, and inform ongoing 
professional conversations between teachers. This is why SAS is 
currently focusing on creating collaborative teacher teams, which 
may use the framework of professional learning communities. On 
September 16-18, SAS held a successful three-day Institute on 
building professional learning communities attended by more than 
350 teachers from all over Asia, the Middle East, Australia, and 
Africa, including 235 SAS faculty. With keynotes and breakout 
sessions given by some of the world’s most renowned specialists, 
the Institute provided the foundational knowledge and skills our 
teachers need to go back to their teams and develop collaborative 
practice. But, the learning did not stop on September 18. Teachers 
will continue to meet on a weekly basis in small groups, sometimes 
subject-based, sometimes by grade level, and sometimes in larger 
K-12 groups. Their work is facilitated by teacher leaders, instruc-
tional coaches, and administrators who ensure that it is related 
to proven practices and will improve student learning. Richard 
Elmore (2002) of Harvard University suggests that this is critical to 
the success of authentic learning: our teacher leaders, coaches, and 
administrators are educational experts who work with our teachers 
in their classrooms to solve problems of practice in a way that sup-
ports continuous improvement. 

How does this collaborative work impact students’ outcomes 
and experiences? By looking together at authentic student work, 
teachers align their practices, share and learn from their peers, and 
make sure they have the same expectations and strive for similar 
outcomes. They function very much as teams of surgeons discuss-
ing a difficult intervention, of lawyers devising their strategy before 
going in court, or of workers concerting at a construction site upon 
starting to operate a crane. Teachers are no longer solo practitioners 
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INSIDE SAS

Founder’s Day 
Did you know Shanghai American School first 
opened its doors on September 17, 1912? Just over 
104 years ago, we welcomed our first 38 students in 
to our school. At first, they came from missionary 
families, but soon children from business, consular, 
and military service backgrounds came as well. By 
the 1920s, SAS had attracted over 500 students 
from kindergarten through grade 12. The school’s 
growth has been tremendous and SAS is now the 
largest and most established international school 
in China with over 3,000 students. Our students 
come from 46 countries and we have over 400 
teachers who are coming from 27 countries. 

SAS is proud of its unique history and we 
cannot wait to celebrate Founder’s Day next year 
with you.

 

Schoolwide PLC Institute
Across the school, we work collaboratively to support student learning. 
We have partnered with Solution Tree, a high-quality, US-based profes-
sional development provider, which promotes strategies for collabora-
tion that focus on four key questions: What is it we expect our students 
to learn? How will we know when they have learned it? How will we 
respond when some students do not learn? How will we respond when 
some students already know it?

From September 16-18 we hosted the Professional Learning Com-
munities (PLC) at Work in International Schools Institute, which was 
the second-ever international conference Solution Tree has provided. 
Teachers from across Asia, Australia, Africa, and the United States 
attended this conference. We worked with Solution Tree to tailor this 
three day institute to support our learning and to dovetail with the 
work we have been doing already. The keynote speakers were renowned 
in their fields, and the break out sessions covered a variety of topics. 

Save The Date
When you attend Shanghai American School you become part 
of the SAS family. That connection does not end when a student 
moves to a new city or graduates from one of our campuses. 
Once you become an SAS student you become an Eagle for 
life. 

At SAS we strive to stay connected to all our graduates 
and former students and we encourage them to continue our 
mission of being lifelong learners committed to acting with 
integrity and compassion as they pursue their dreams beyond 
our campuses.

In support of our SAS community, the School hosts so-
cial and networking events around the world for our alumni. 
This school year we will be hosting three such events in New 
York City, Shanghai, and Seoul. Please save the date and plan 
to join us for one or all of these great gatherings:

November 26—New York City
January 5—Shanghai
April 29—Seoul

Social Media 
Want to stay updated with what’s happening around campus? 
Follow us on WeChat (ShanghaiAmericanSchl), Instagram 
(@shanghaiamericanschool), and Facebook.

Do you have a story or photographs about a great event 
that happened at school? Well, tell us! Email us at 
tellus@saschina.org.
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COMMUNITY

 THAT DAY  WE STARTED CELEBRATING
 OUR SUCCESSES.

Every day, our campuses are filled with students and faculty working in innovative, 
inspiring, and challenging ways. Recently, this was seen when a class assignment was to 
“photograph Iceland.” It was heard when one of our students played at Carnegie Hall her 
sophomore year. It was felt when students created a unique connection with a school in 
Africa. It was seen when a first grader discovered that books don’t bite.   

This year, we’re going to celebrate these and many other “every days” that happen on 
our campuses.  We will be celebrating the successes that come from the classrooms, the 
sports fields, the theaters and everywhere in between. On campus and off. Together par-
ents, students, and teachers have created this school and every moment is worth 
celebrating. Our opportunity is to make sure that more people understand what a special 
place we have here at Shanghai American School. 
  
Every day at SAS there is exploration. Discovery. Laughter. Accomplishments. Inspira-
tions. Celebrations. Satisfaction. Honor. Knowledge. Friendship. Acceptance….and so 
much more. Every day at SAS is unforgettable and it’s time everyone knows this.
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FEATURE

>>Let’s roll the clock back 10 years to 2006. George W. Bush and Hu Jintao are the leaders of the United States and China, scientists tell the world 
that Pluto is no longer considered a planet, and a small company named Twitter has just launched. But perhaps what is more notable is what 
does not exist in 2006. Over 700 of the current students at Shanghai American School have not been born, the iPhone is a year away from being 
launched and revolutionizing our lives; the first cat video has not yet debuted on a new website named YouTube, and several of the top paying 
jobs in 2016 (such as a genetics counselor, a social media manager, and a big data analyst) don’t even exist. 

>>Let’s be honest, in 2006 we couldn’t have imagined what our lives would look like in ten years. 

>>So the question “How can SAS prepare my child for their future?” begs to be answered. How can you be sure that we can prepare your 
children for a future we can’t predict, such as technologies not yet invented, jobs that do not yet exist, and new political and cultural problems 
that will occur? How can we guarantee anything when, as businessman and educator Peter Drucker said, “the only thing we know about the 
future is that it will be different”? It’s a scary thought, especially as a parent. But we’ll let you in on a little secret—we know the answer. 

>>Here it is, the big secret. Are you ready? We can teach your children how to learn, to be independent and collaborative, to be critical thinkers 
and problem solvers willing to take risks and to be creative. 

>>You are either taking a huge sigh of relief 
right now or thinking Is that really the 
answer? Is that all they have for me and 
my children? Yes. What our students, your 
children, need for an unknowable future is 
the ability to adapt, learn, create, take risks, 
to be confident in themselves and all that they 
can do. 

>>At SAS we believe that by offering our students a challenging Ameri-
can core curriculum with an international perspective, we will inspire 
a passion for learning and a lifelong commitment to 
intellectual vitality and global thinking that 
will permeate their lives. Our diversity of pro-
grams will provide your children with what 
they need to not only compete in this world, 
but succeed. Will each of their journeys 
take identical paths or their successes be 
exactly the same? No. But what will be the 
same are the opportunities and options that 
lie ahead of each of our students. We believe 
the options that are afforded to each of 
our students include the ability for many to 
go on to an Ivy League school, a top design 
school, or even one of the ancient universities 
in the UK. Perhaps the opportunity includes 
forgoing college altogether to start 
their own businesses, study French cui-
sine, or volunteer with an NGO. Options 
and opportunities for success is what 
makes SAS so special. 

>>Each story in this issue is about how 
we are preparing our students for their 
futures. And while they may not specifi-
cally say it, they are all unique examples 
of the amazing learning opportunities 
and advantages your children 
have by attending SAS. 
Whether it’s learning modern 
mathematics (page 14), publish-
ing their own book (page 10), or 
even updates on our newest spaces (page 
26), each decision our faculty and staff make 
is about ensuring that every child that walks 
through our hallways are prepared and willing 
to change the world—and our future.
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To be able to write a book in a month is something many 
can say. But to publish a book in a month is something 
that not many can do. The magic behind a bound pile 
of pages lie in the logistics in presenting the story—edit-

ing the writing, collecting related pictures, designing the layout…I 
could go on. These factors are all important in producing a book 
that people will actually buy and read, and our book, American 
Canvas, is no exception. 

Last year, the Innovation Institute Class of 2018 was tasked 
to publish a coffee table book about American ideals from 1776-
1867, which were the first few decades that the United States of 
America was a new independent nation. Through a combina-
tion of English and Advanced Placement U.S. History courses, 
this assignment propelled us to investigate historical events that 
influenced the Founding Fathers’ beliefs in building a country that 
would ensure life, liberty, and the pursuit of happiness. We then 
presented our interpretations in a published book that included 
short narratives and poems alongside original artworks inspired by 

these ideals. 
I have a strong memory of our original goal, which was to 

research, write, and publish the book all by December. Our teach-
ers selected two editors to help with the process, Harry Grubman, 
who has since left the SAS nest, and I. The only instruction we 
were given for this student-driven project was that original poetry 
and media needed to be created to represent these ideals that we 
were researching. Together the class chose nine ideals: individual-
ism, opportunity, freedom of speech, justice, protection, wealth, 
equality, power, and unity. As Harry said in our book, these are 
“the ideals that we believe to be the most pertinent in America.”

I can summarize the first month in one emoji: . The lesson 
themes for that time were “How to Write Good Poetry and 
Narratives 101” and “How to Visually Represent Your Ideas 201.” 
It was a furious month of reading the APUSH textbook, intense 
researching, and a constant need for writing workshops late into 
the night. And for the editors (Harry and I) it also meant hunting 
people down for their overdue work. It was completely exhausting. 

American
Canvas
BY MIRANDA MO, GRADE 11, PUXI CAMPUS 

Timeline

1760s
Industrial 
revolution
The revolution lasted from 
1760 to sometime in the ear-
ly 1800s. During this time, 
many factories were built and 
the laborers of  these facto-
ries were largely women and 
children. The women were 
later known as “factory girls.” 
While the factories and jobs 
provided opportunities for 
women to become econom-
ically independent, workers 
were depersonalized and ex-
ploited unjustly for economic 
gain by their employers. 

Indian removal 
Act
By driving the Native Amer-
icans away from their home-
lands, they could no longer 
roam the plains hunting and 
herding. Instead, they were 
forced into new industrial 
jobs and farming, destroying 
the previous individualistic 
lifestyle. The assumption that 
Native Americans could be 
nothing more than illiterate 
savages was what caused the 
Trail of  Tears.

1830

1830
Mormonism
This religion was formed in 
1830 when the founder, Jo-
seph Smith, declared himself  
a prophet that had been visit-
ed by god. Mormons valued 
their individualism because 
they were able to choose their 
religion, although individual-
ism within the religion was 
not favored. They were often 
violently attacked because of  
their different beliefs.

Nullification 
Crisis
South Carolina threatening 
to leave the union is a sign 
of  individualism because 
they felt like their needs were 
being overshadowed by the 
Union’s needs. The people of  
South Carolina believed that 
they were not being treated 
fairly in the Union and could 
function better as an individ-
ual state. In a way, the nullifi-
cation crisis can be seen as a 
victory for individualism be-
cause South Carolina stood 
up to the federal government. 

1836

Battle of Alamo
In this battle, a small garrison 
held out against a much larger 
Mexican army and eventually, 
most of  the men, women, 
and children were massacred 
by the victorious Mexicans. 
This shows individualism be-
cause a small group fought 
against a much larger group 
and the smaller group held 
to their beliefs and defended 
their fort until every last de-
fender was dead.

1837

1840
oberlin College
This was the first coeduca-
tional institution of  high-
er education in the United 
States, accepting women 
in 1837, two years after it 
had first welcomed African 
Americans. Finally, women 
who wished to pursue a ca-
reer with knowledge from 
education were allowed to do 
so. Instead of  becoming the 
stereotypical housewife, they 
were finally able to become 
their own individual.

Seneca Falls 
Convention
This convention protested 
expectations set for wom-
en during the time period. 
Women were regarded as 
weaker than men and ex-
pected to stay at home and 
support their husband. At 
the convention, the feminists 
wrote the Declaration of  
Sentiments for female rights, 
thus making women strong 
individuals instead of  prison-
ers of  the cult of  domesticity. 

1848

1872
coeducation 
colleges
By 1872, 97 American uni-
versities accepted women. All 
of  these colleges supported 
women’s rights to education. 
They recognized women as 
individuals and did not sub-
mit them to the social norms 
of  being a housewife. 

As one of the first brushstrokes on the American canvas, 
individualism has continually made its mark in history. 

THE MAN LIKE ME     2423     AMERICAN CANVAS
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The schools in Argentina always spoke very 
highly of  America. I don’t remember much 
about them but I remember one specific class 
from when I was in kindergarten, where we 
had to reenact the scene of  Columbus dis- 
covering America and the first Thanksgiving. 
Back then, the teacher described America as 
a land filled with fruits and riches. A place 
where everybody was friendly and got along 
and the Natives shared everything with the 
Pilgrims. Although it was just a play, the no-
tion of  a “unified” America stuck with me, 
even after I moved to China. 

A few years passed and in the summer 
of  5th grade, I went to America for the very 
first time for a summer camp. Arriving on the 
campus grounds, clouds drifting past the blue 
sky, the wind gently breezing past the field 
of  grass, seeing all the other kids there talk-
ing and laughing with each other, I thought, 
“This is America.” 

Sometime around the middle of  the camp, 
the camp counsellors made us do a play type 
of  thing. We had to act out a scenario where 
a kid was getting bullied for being different. 
As my group was entirely made up of  imma- 
ture 5th grade boys, we took it as a joke. Our 
basic idea was to have the only African Amer- 
ican kid in our group be pushed around and 
stuff. Then he stood up and told us off. We 
goofed off  during the time we had to prepare 
and when we had to present, we all couldn’t 

stop laughing as it was so ridiculous. At least I 
thought it was ridiculous. I thought that some- 
thing like that would never happen in real life. 
Later that same day, as we were walking back 
to our dorm, we saw the African American 
kid again, all alone. He never seemed to have 
many friends, and it seemed as though all the 
paler skinned kids would ignore him. Perhaps 
it may not have been as ridiculously exagger- 
ated as our play, but this was still a form of  
racism I’d never imagined before. 

I’ve never given much thought to Ameri- 
can ideals, and even after this project, I’m 
sure that I’ll forget many of  the specific de-
tails. However, I know that I’ll remember the 
important stories. I’ll remember Frederick 
Douglass guiding the abolitionist movement 
with his autobiography. I’ll remember Ralph 
Waldo Emerson leading America away from 
European traditions with his poems. I’ll re-
member Harriet Tubman changing the lives 
of  thousands of  slaves through the Under-
ground Railroad. I’ll remember how their 
powerful writings and actions changed the 
perspective of  people like me, who never 
thought I would be the bad guy in someone 
else’s life. The people that were considered 
important in the history textbooks were the 
ones who stood up for themselves and that’s 
why I can remember them. And hopefully af-
ter this book, you’ll remember them too.

Innocent minds often conform to the 
ways their peers act, no matter if the 
actions are racist or not. 

Alex Zhou

Childish Racism

“My home is not the prettiest city in the 
world, not the cleanest, nor the richest, but to 
me, it means more than all of  that because it 
makes me an individual, it makes me who I 

am.”

“At some point in creating the perfect answer 
to be the perfect kid my parents would be 

proud of, I recreated my identity.”

The White Cloud: Head Chief of the Iowa, By George Catlin, 1845
Many Native Americans attempted to hold onto their traditional ways of life 
despite relentless persecution, such as the Head Chief of the Iowa as depicted 

above. Their traditions made them different from many other tribes that 
conformed to the white men’s norms. 

COMMUNITY
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All that hard work was just to achieve the publication deadline of 
six weeks. 

Alas, one month of planned work turned into six long 
months.

With constant reminders and annoying emails (Someone: 
“What day is it?” Me: “It’s the due day.”), Harry and I finally col-
lected everyone’s work. It was no surprise that the writings were 
truly amazing—one group described breaking the great wall of rac-
ism between people, while another group stood up for the silenced 
and forgotten voices in history. It was then my job to design and 
arrange the entire book from scratch—the cover and all 216 pages 
included. After the editors had polished the text, our advisors, Ms. 
Kelley and Ms. Elliott, also edited the pieces several times each 
over the next few months. 

In retrospect, the first month was arduous. The atmosphere 
was filled with frustration. It was a long marathon that felt like a 
100-meter dash. Nevertheless, after the long race, the end result 
was rewarding. When I opened the first box of books freshly de-
livered from the printers, I was speechless. I felt a kind of joy that 
rivaled one of a gift-bearing child. I felt an overwhelming sense of 
accomplishment. I felt pride. The class had completed something 
incredible, something impossible, something we never thought we 
could finish. But here it was—living, concrete proof that we did it.

Our joint journey was significant. This project allowed us to 
dream in bold colors and discover our own personal ideals. I read 
the first page of American Canvas again in preparation for writing 
this article, and I was flooded by the same sense of accomplish-
ment I had felt back in May. But this time, it was not just accom-
plishment I felt. It was also a sense of honor. Honor in being able 
to share our work and words with the community, and by doing 
so, showing them that our words do matter.

To get your own copy, contact Ms. Zhuang at michapple@qq.com. The 
price is 350 RMB.
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The schools in Argentina always spoke very 
highly of  America. I don’t remember much 
about them but I remember one specific class 
from when I was in kindergarten, where we 
had to reenact the scene of  Columbus dis- 
covering America and the first Thanksgiving. 
Back then, the teacher described America as 
a land filled with fruits and riches. A place 
where everybody was friendly and got along 
and the Natives shared everything with the 
Pilgrims. Although it was just a play, the no-
tion of  a “unified” America stuck with me, 
even after I moved to China. 

A few years passed and in the summer 
of  5th grade, I went to America for the very 
first time for a summer camp. Arriving on the 
campus grounds, clouds drifting past the blue 
sky, the wind gently breezing past the field 
of  grass, seeing all the other kids there talk-
ing and laughing with each other, I thought, 
“This is America.” 

Sometime around the middle of  the camp, 
the camp counsellors made us do a play type 
of  thing. We had to act out a scenario where 
a kid was getting bullied for being different. 
As my group was entirely made up of  imma- 
ture 5th grade boys, we took it as a joke. Our 
basic idea was to have the only African Amer- 
ican kid in our group be pushed around and 
stuff. Then he stood up and told us off. We 
goofed off  during the time we had to prepare 
and when we had to present, we all couldn’t 

stop laughing as it was so ridiculous. At least I 
thought it was ridiculous. I thought that some- 
thing like that would never happen in real life. 
Later that same day, as we were walking back 
to our dorm, we saw the African American 
kid again, all alone. He never seemed to have 
many friends, and it seemed as though all the 
paler skinned kids would ignore him. Perhaps 
it may not have been as ridiculously exagger- 
ated as our play, but this was still a form of  
racism I’d never imagined before. 

I’ve never given much thought to Ameri- 
can ideals, and even after this project, I’m 
sure that I’ll forget many of  the specific de-
tails. However, I know that I’ll remember the 
important stories. I’ll remember Frederick 
Douglass guiding the abolitionist movement 
with his autobiography. I’ll remember Ralph 
Waldo Emerson leading America away from 
European traditions with his poems. I’ll re-
member Harriet Tubman changing the lives 
of  thousands of  slaves through the Under-
ground Railroad. I’ll remember how their 
powerful writings and actions changed the 
perspective of  people like me, who never 
thought I would be the bad guy in someone 
else’s life. The people that were considered 
important in the history textbooks were the 
ones who stood up for themselves and that’s 
why I can remember them. And hopefully af-
ter this book, you’ll remember them too.

Innocent minds often conform to the 
ways their peers act, no matter if the 
actions are racist or not. 

Alex Zhou

Childish Racism

“My home is not the prettiest city in the 
world, not the cleanest, nor the richest, but to 
me, it means more than all of  that because it 
makes me an individual, it makes me who I 

am.”

“At some point in creating the perfect answer 
to be the perfect kid my parents would be 

proud of, I recreated my identity.”

The White Cloud: Head Chief of the Iowa, By George Catlin, 1845
Many Native Americans attempted to hold onto their traditional ways of life 
despite relentless persecution, such as the Head Chief of the Iowa as depicted 

above. Their traditions made them different from many other tribes that 
conformed to the white men’s norms. 

Miranda Mo

In the radiance of  candlelight, 
Father hands me a spangled gift

In it rests a glorious cape, 
Dyed in crimson, navy, and white

How naive, to believe
I am the favored one—

Napoleon has striped cloaks
and Elizabeth has lined robes—

But I cradle my present, 
And requite faint smiles—

Blow out the candles, resurrect the darkness
Hide the disappointment, put on a mask—

Next year, when the light returns,
I will be wrapped in my own cape

With stars of  Destiny, in tints, translucent to the eye
For I am a spectrum, not a dye!

A present

Recreating a birthday party scene, America is 
gifted with a flag that has the same colors as 
those of the French and British. She is disappoint-
ed at the similar presents (double entendre), but 
strives to be unique on her next birthday. 
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biography

Jacob Earley
holds dual citizenship in the U.S. 
and Canada. He is a runner and 
photographer, which means that 
he likes fast things and high shut-
ter speeds. Other than that, he 
spends his time with his family 
and Taiwanese mountain dog, 
Zoey. He loves Chinese culture 
and food, and has lived in Asia 
for over 14 years. If  Jacob could 
define America in one object, it 
would be a cherry flavored shaved 
ice from the East Coast. During 
the summer, Jacob spends most 
of  his time in the middle of  no-
where in the 51st state, Canada.

Cindy Zhao
hails from South Carolina. She 
enjoys reading poetry by Sylvia 
Plath and Pablo Neruda. Cin-
dy also enjoys Subway cookies, 
small furry cats, comedic televi-
sion shows, The Catcher in the Rye, 
italics, and summers in Califor-
nia. She hopes to one day stop 
laughing at inappropriate mo-
ments and read all the books in 

the world.

Joanna Gao
was born in Vancouver, Canada. 
Raised in a traditional Chinese 
family, literature has always been 
a personal experience for her, in 
which bits and pieces of  herself  
are presented through her writ-
ten works. Other than a read-
er and a writer, she is a dancer, 
amateur pianist, a seemingly de-
vout Buddhist, and a subtle tom-
boy. While she dreams of  living 
a money-filled life of  gold and 
riches, chances of  this occurring 
are rather minute, thus her back-
up plan is to be a florist and a 

part-time baker.

CAN YOU HEAR ME NOW?     64

This is a collection of  poems in which students weave 
together stories of  encountering American ideals in 

their own lives. We dream of  America as art in progress 
as well as a journey through time to reflect on these 

ideals in the past, see them in the present, and inspire 
change in the future.

Innovation Institute Class of 2018

COMMUNITY
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AUGUST 7, 2016 
The Olympics Opening Ceremony in 
Rio de Janeiro marks my last day as a 
16-year old. In an audience where the 
middle-aged dominate, I thought I’d 
offer my pennies on the first Olympic 
opening ceremony in South America.

Draped in sparkles and bright col-
ors, messages of peace and tolerance in 
society shone through at the opening 
ceremony. It was definitely cheesy and 
somewhat cliché, but the message came 
through to the three billion people 
watching it around the world.

Arguably the most colorful part of 
the show was set to celebrate diversity. 
A crowd of furry red people showed 
up and started dancing on the stage. I 
immediately screamed, “Elmo is here!” 
I wasn’t sure what the red people were 
supposed to represent. Before long, 
more people dressed in different colors 
showed up. I joked that they must be 
the rest of “Sesame Street”. As the new 
colors mingled with the red, I realized 
the performance means more than 
funny pom-poms. 

The narrator explained that this 
performance was to celebrate diversity. 
This message made me happy beyond 
its resemblance to a puppet show. Like 
many other members of the youth 
generation, past and present, I care 
about social justice. This might have 
been a strange approach to promot-
ing diversity, but it’s a step in the right 
direction. The fact that Brazil included 
a clear message for greater diversity in a time of political turmoil 
around the world gives me a bit more hope for my generation’s 
future.

After all, the Olympics are a place where people from count-
less different backgrounds gather to learn from each other and gain 

experiences, right? In the heat of the 
competition, it’s easy to forget just how 
much diversity the Olympic Games 
promote.   

This year’s message is extra power-
ful with the creation of a new team—
the refugee team. It’s 10 athletes from 
South Sudan, Syria, the Democratic 
Republic of Congo, and Ethiopia. I’ve 
got to say, witnessing their entry into 
the arena made an issue that seemed so 
distant feel actually real, especially for 
millennials. Seeing the athletes walk 
in under the Olympic flag and hearing 
everyone around me cheer for the team 
reminded me that this issue is real, it 
is happening, and people are affected 
by it.

I hope the other peace and 
tolerance messages from this opening 
ceremony last.

AUGUST 9, 2016
The first day of the Rio Olympics, 
August 6, was also the day of my 17th 
birthday. As a female epee fencer, I was 
also lucky enough to watch my sports 
event on my birthday. More importantly, 
my experience at the event changed my 
view on how watching the games can 
really unite strangers together and bring 
literal tears of joy.

I sat down in the loosely packed 
arena as the women’s epee fencing 
semi-finals began. All lights were 
pointed on the center stage. The 
crowd was a lot bigger than what I had 

pictured for a fencing event. Colorful flags of different countries 
cropped up here and there. People wore all kinds of accessories to 
support their teams.

Two young women sitting next to me are trying, and failing, 
to figure out the rules to fencing. I can’t let them go on watching 

There’s nothing better than watching the Olympics at home, surrounded by family and friends cheering for your 
home country. Except, perhaps, actually attending the Olympics. And that is exactly what one of our high school 
students did. But Emma Li, a senior, wasn’t just there to cheer on her favorite athletes (she is an avid fencer after 
all), she was there interning with Around the Rings, an online news organization that centers around sharing news 
about the Olympics. Unlike the other interns who were helping out in the business office, Emma was tasked with 
being the voice of her generation at the Games. Her blog posts, read by thousands of people worldwide, gave the 
world a glimpse in to the Olympic Games from a millennial’s perspective. And even though the Olympics are now 
over, we thought you might want to sit back and enjoy reliving the Olympics, as told by Emma.

Her blog posts are printed below and have been edited and formatted for our publication, but can be found on the 
Around the Rings website in their entirety. 

FROM CHINA TO RIO: 
A Millennial’s View of the Games

COMMUNITY
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with this false information. I must save them. Their faces lit up and 
their eyes followed my words as I started explaining the basic rules. 
You score a point when the tip of your weapon hits your opponent 
hard enough to press the button down, I told them. And yes, you 
can hit anywhere from head to toe.

We started talking more about our lives. Connie is a Harvard 
graduate student from Miami, and she’s cheering for France. A 
Dallas gal, Camma, is working in Los 
Angeles, and she’s cheering for Hun-
gary. They have never watched fencing 
before. They kept asking me questions, 
eyes full of curiosity. Our conversation 
hyped up the game even more. 

The finals finally rolled around. 
It was between Italy and Hungary, 
Camma’s team. Near the end, Hungary 
was still down 8-11. The three of us 
inched to the edge of the plastic blue 
chairs, eyes glued to the two athletes 
shuffling back and forth. I saw Camma 
keep cheering louder as her team kept 
scoring and catching up. Soon enough, 
the Hungarian fencer was ahead 14-
12 and only needed one more point. 
Beep! Both sides lit up! The Hungar-
ian fencer threw off her mask and ran 
to the end of the stage, screaming in 
excitement.

“AHH!” Camma jumped up from 
her chair and cheered at the top of her 
lungs. She chanted and clapped along 
with the Hungary supporters behind 
her. Their athlete just won the Olym-
pic gold medal. By now, tears have 
welled up in her red eyes and she had 
a hand on her chest. I stared at her in 
amazement. Before today, she didn’t 
know a thing about fencing. Now she’s 
crying tears of joy for the Olympic 
athlete she chose to support. 

Before coming to Rio, I often 
heard about how watching the games 
can really bring people together. To be 
honest, that just sounded like some 
cliché promo slogan to me. But after 
talking animatedly with two girls I just 
met, adding each other on Facebook, and cheering with a group 
of strangers, I now know the slogan is all too real. I couldn’t have 
asked for a better birthday. 

AUGUST 15, 2016
I'm leaving Rio, leaving the city where I learned and experienced so 
much. In my two short weeks, I’ve run into a lot of random problems 
I didn’t even know were possible to be problems. So much media at-
tention has been devoted to revealing them that I’m not even going to 
bother retelling stories of bad traffic, illogical rules, and no food. What 
I’ve really noticed that’s worth discussing is that the volunteers here 

are so friendly. Something you expect to happen might not work out, 
but they will cheerfully tell you it can’t work and offer you suggestions. 
The vast majority of volunteers I’ve met were so eager to help and just 
happy to chat, even if it’s in broken English. I remember one fencing 
event I watched was on a rainy night and volunteers were nowhere to 
be found in the Olympic Park. After scouting around, eyes scanning 
the raincoats and umbrellas around me, I finally spot a lady in a yellow 

volunteer jacket. I run over.  
“Sorry, do you know where this 

arena is?” I asked and showed her my 
ticket.  

“Oh it’s behind this stadium. You 
go there and turn left and it’s over 
there,” she said, pointing out the direc-
tions. I squinted in confusion.   

“Here, I’ll walk you over,” she said 
with a laugh. Yes, my savior! I thought. 
I thanked her and we started talking. 
Her name is Desiree Alves and she’s 
from Florida. She’s been working by 
the entrance bars for four days from 4 
p.m. to midnight and this was her first 
day off. Wow, I thought, she finally 
gets time away from directing people 
around and she’s still happy to walk 
me? I couldn’t help but smile. 

As we parted ways, I breathe a 
small, happy sigh of relief. And it’s 
not because she thinks organization is 
improving. It’s because I realized at the 
Rio Olympics, I can meet people like 
her, so willing to help and fun to talk 
to. I walked toward the fencing arena’s 
ticket scan.  

“Fencing?” the lady there asked 
before I even get to her and I nod, 
“Okay, then you’re in the right place. 
We’ve been getting a lot of basketball 
people, but basketball is not here!”  She 
laughed at her own words and let me 
in. “Have fun!” she shouted behind 
me. “Thanks!” I shouted back and 
smiled. 

At the end of the day, you 
shouldn’t forget the bright side. It’s 
hard to deny that the Rio Olympics 

are not very orderly, but it’s also hard to deny the people’s affability. 
Without the friendly volunteers and welcoming Brazilians, things 
could be much worse. While Rio’s missteps often stick out in your 
memory, don’t forget all the times you talked to smiling volunteers 
who wanted to help you the best they could. Don’t forget the 
hospitality of South Americans. When my plane takes off back to 
Shanghai and I see the lights of Rio de Janeiro blinking, I know it’s 
the people I met at Rio that I’m really going to miss.

COMMUNITY
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a.MODERN_APPROACH
2:MATH
Modern mathematics is an integral part of our ev-
eryday lives. Whether you are using Google (linear 
algebra and advanced probability), your iPhone’s fin-
gerprint recognition (topology, measure theory, and 
analysis), watching football (statistics and analysis), 
or reading about the latest political polls and fore-
casts (statistics, analysis). However, in many of these 
situations we are on the “other side” of the equation-
we didn’t create the programs, but simply benefit from 
them. We do not get to see the process and data visu-
ally, much less begin to understand it all. Jordan 
Benedict, a new math teacher in the middle school, is 
trying to change that. As someone who enjoys coding, 
playing around with statistics he also loves passing 
down his knowledge and passion for modern mathemat-
ics to his students. 

Over at YouCubed, an educational nonprofit orga-
nization co-created by Jo Boaler, a professor of 
mathematics education at Stanford University,  the 
second edition of the “Week of Inspirational Maths” 
(WiM) has been released. WiM is a weeklong series of 
lessons that promote mathematical growth mindsets, 
dispel discouraging myths about learning, and give 
engaging tasks with access points for all learners. In 
my classes we’ve been having a blast engaging in the 
mathematical activities set forth for WiM, but one has 
caught the attention of one of our budding young data 
scientist, John. With his passion for coding he opened 
up new lessons and theories for the entire class. 
Lesson four of WiM was aptly titled “Conjectures, 
Creativity, and Uncertainty” and has students engage 
in a hailstone sequence (also known as “wondrous” 
numbers).

For those that don’t know, hailstone sequences are 
generated with the following rules:
 • Start with any positive integer
 • If the number is even, divide by two
 • If the number is odd, multiply by 3 and add 1
 • Repeat
 • Here’s an example: 20, 10, 5, 16, 8, 4, 2, 1, 4, 2,    
   1, 4, 2, 1, 4, 2, 1…

I asked the students to form conjectures about the 
sequences made with Hailstone rules. Eventually, they 
landed on what is called the “Collatz conjecture” 
(named after mathematician Lothar Collatz): that no 
matter where you start, the sequence will eventually 
reach 1. And while this is true for every positive inte-
ger they experimented with, this theory (that the se-
quence will always reach 1) is an unproven conjecture. 
So I asked them to find a counterexample. Of course 
this is a devious question because so far not even a 
super computer has found a counterexample. And this 
is where my data scientist emerged…

A day later I received an email from a student who 
wrote a java program on his own to test the theory up 

to the first 10,000 integers. 
His results? No contradic-
tion found. Here’s a screen-
shot (to the left) of his 
code with the results at the 
bottom.

I was impressed! But little 
did he know that the gaunt-
let had been thrown! I sent 
back my own R Code (a pro-
gramming language that is 

used for statistics and 
data analysis) that cre-
ates a “Collatz” function 
that can test however 
many integers you want, 
even past 10,000 (screen-
shot to the left).

You’ll notice a plot is in-
volved. Our code discus-
sion led to talking about 

“stopping times” — the number of terms in a hailstone 
sequence it takes before it lands on 1. For example, 
in the original example above, there are eight stopping 
times. It takes eight “stops” to get from 20 to one. 
I decided to graph the stopping times up to 10,000, 
which helped lead to a new conjecture by my students: 
as the starting point increases, so does the stopping 

time. 

We had an awesome discus-
sion that led to an inter-
esting theory—some higher 
numbers have very short 
stopping times compared 
with others that have much 
larger stopping times. But 
with a little code addition 
and you can graph the os-

cillating stopping times with a smoother (a smoother, 
the blue line in the picture above, is a line in a graph 
that helps you explore potential relationships between 
variables).

And they were correct with their theory! At least when 
looking at the trend, it seems that stopping times are 
increasing the higher the positive integer gets. 

This process, which happened over just a few days, 
shows the power of the minds of grade 8 students 
when they get the opportunity to look at data visually 
and use modern mathematics in a new and exciting way.

BY JORDAN BENEDICT, MIDDLE SCHOOL MATH TEACHER, 
AND THE EAGLE REVIEW STAFF

COMMUNITY
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Computer Science-A Key to the Future   
BY DOMINIC MOONEY, COMPUTER SCIENCE TEACHER, PUXI CAMPUS

You may wonder, So what is all this hype I hear about Com-
puter Science? What’s the big deal about it  anyway? Com-
puter Science at the Shanghai American School is not 
just one single endeavor, but an accumulation of many:

 ■ Invention  – formulation of new algorithmic paradigms
 ■ Design & Innovation –  design principles build innovative 

solutions to solve computational problems
 ■ Analysis & Evaluation  – how efficient are our creations?
 ■ Experimentation  – revealing computing principles 

through scientific experimentation

Computer Science is a discipline that connects both theory 
and practice into real world applications. It engages and inspires 
young minds to be enthusiastic learners and allows their imagi-
nation and creativity to lead them to places that have yet to be 
discovered. It teaches them to think computationally, so that they 
can decide when it best to use a computer to solve a problem, and 
how to think algorithmically, so that they can translate a problem 
in to smaller manageable components.

Computer Science is the expression of appreciating what has 
been realized in the past, with what is able to be achieved in the 
now, and applying it to the future. There is no limit to what the 
human spirit is capable of, and it is vital that the next generation 
is prepared for realities that don’t even exist yet. This is achievable 
through embracing computer science though its applications to 
problem solving tactics, critical thinking skills, logical manipula-
tion of the world we want to live in, and most importantly, giving 
students a rigorous pathway that inspires them to reach out and 
achieve their passions and dreams.

The practical side of computer science can be seen in all as-
pects of society. In today’s world practically everyone is a computer 
user. However, how many people know how these systems were 
created? More importantly, how can we be innovative and creative 
in a world that only seems to reward efficiency and end results, but 
doesn’t allow students to experience failure?  Computer Science 
allows students to try new things, rapid prototype an idea, have 
a go, give it a try, and to experience the process of getting some-
thing wrong so that they can fully appreciate what it means to get 
something right.  

Computer Science is interwoven into many other disciplines, 
commonly described as STEM (Science, Technology, Engineering, 
and Mathematics). Many problems in physics, biology, chemis-
try, engineering, economics, business, and mathematics can be 
solved effectively with computers. Finding solutions in these fields 
requires both computer science expertise and knowledge of par-
ticular domains, thus it is common for computer scientists to be 
proficient in other STEM subjects. With a wide range of specialties 
available in computer science, such as computer architecture, soft-
ware systems and design, artificial intelligence, graphics and game 
design, computational science, and software engineering, students 
at Shanghai American School can truly experience a glimpse of 
the opportunities that are available through our computer science 
courses.

Computer Science is available for all high school students, 
whether they just want to give it a try in AP Computer Science 
Principles, or whether they want to dive deep into the fundamen-
tals of IB Computer Science or AP Computer Science.

Information on both the IB and AP pathways can be found in the Pudong 
and Puxi high school course catalogues.  

COMMUNITY
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A DAY FOR PEACE
As the entire middle school gathered together under the bright blue skies, 
the 25 flags representing the diverse nationalities of these students blew 
gently in the breeze. For a brief minute, everyone gathered took a moment 
to silently reflect on the purpose for which they were all here—peace.

You see, it was International Day of Peace and people across the world were 
taking time to celebrate and reflect on what we can do to achieve world-
wide peace. Our students had been preparing for this special day by creat-
ing a collaborative art piece and preparing for performances. They had also 
been discussing the tough questions that come with this topic. As students, 
parents, teachers and administrators gathered together to celebrate, listen, 
reflect, and perform, their smiles and laughter reminded us all that peace is 
possible and very much worth working towards.
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“And the winners are…the bears!” the middle school principal 
announced as the crowd of green-shirted students went wild. 
There was dancing, shouts of victory, whoops of laughter, hands        
clapping in the air, and some groans from the other sections filled 
with students in red shirts, blue shirts, and yellow shirts.

This wasn’t a scene from a movie, as much as the scene 
described does sound like a set up clip from a blockbuster film.  
Rather this was just another house assembly for our middle school 
students. Throughout the year our elementary and middle school 
students partake in an ongoing and friendly competition based on 
which “house” they have been assigned.

You see, at Shanghai American School we are all Eagles. But, 
at our Pudong campus elementary and middle school, a few of us 

are also Bears, Pumas, Falcons, and Dolphins. Throughout the year 
the students have different competitions and assemblies to help 
their houses gain points and, hopefully, come out on top as the 
annual winner. 

The competitions can be fierce and the colors of green (Bears), 
red (Pumas), yellow (Falcons), and blue (Dolphins) are often 
fiercely divided during assemblies and competing events. And 
yet, laughter and cheers, not shouts of indignation or grumbling, 
always reign supreme. Each year, no matter which house gains the 
upper hand and wins bragging rights at the end of the year assem-
bly, the best stories and photos are the ones with friends, divided 
by separate houses, coming together to laugh and congratulate one 
another.

COMMUNITY
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Featuring Tomorrow’s Artists Today   
BY DOUG HUNDLEY, DIRECTOR OF THE PERFORMING ARTS CENTER, PUXI CAMPUS

No industry has been shaped by recent technological 
advancements like that of the music industry. In the 
last couple of decades we’ve watched albums, cassettes, 
and CDs be replaced by mp3’s, instant downloads, 

and streaming services and have witnessed the demise of local 
record stores at the hands of the internet. 

The bright side to these advancements is the fact that today’s 
struggling musician no longer needs to pin their hopes and dreams 
on the whims of big label record companies. Instead, all they 
require is a laptop and a Wi-Fi connection to write, produce, and 
present their music to the world. And it’s on this premise that a 
group of students on the Puxi campus have capitalized.

AMP (Association of Music Production) is an afterschool 
club that originally formed to provide singer-songwriters an               
opportunity to improve their musicianship and collaborate.     
However, inspired by the creation of the new thirty-two-track re-
cording studio in the back of the Performing Arts Center, the club 
decided to take their ambitions to the next level and form their 
own record label.

Welcome to AMPTONE Records
Modeled after professional record companies, AMPTONE Records 
offers musicians studio time with talented student producers and      
musicians. It provides marketing advice and promotion of the artist’s 

music through the our online platform (www.amptonerecords.com).
AMPTONE does not discriminate—if the songs are stu-

dio ready, they will get recorded and while the “company” sees 
its fair share of guitar and piano playing singer/songwriters, it is            
beginning to see an increased number of students who rap and 
compose EDM (electronic dance music). Some come with just the 
desire to experience the recording studio and collaborate with like-
minded musicians. Others use AMPTONE and its online platform 
to link listeners to their own established YouTube channels, Sound 
Cloud pages, and even to their music on revenue generating sites 
like iTunes, Amazon, and Spotify. Although few have gotten to 
this point so far, there are many in the studio now on the verge of 
breaking out.

From an educator’s perspective AMPTONE Records has 
been an interesting phenomena. It has helped introduce stu-
dents to the whole business side of making music. Increasingly, I 
hear students engage in discussions regarding production tech-
niques, copyright and publishing laws, and product branding.                           
Moreover, it has helped students realize that the art of producing 
and promoting music is hard work. The process is sometimes 
tedious and unromantic and will challenge any artist’s patience and    
passion; however, when that final mix is played back in the moni-
tor speakers, it always proves to be worth it.
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A FAMILY TRADITION
Model United Nations (MUN) is one of the great afterschool programs we offer our students in mid-
dle and high school. It is, quite literally, a way for students to model the United Nations. The stu-
dents involved in MUN spend countless hours researching current news, history, and issues relating 
to politics, economics, environmental law, and ethics. They hone their writing and oratory skills as 
they prepare for the MUN conferences held at SAS and throughout the world. At these conferences 
our students meet up with other international school students to represent a country and debate, 
and even solve, very real issues that are plaguing our world. 
 This program and the conferences our students take part in are all filled with incredible stories. 
But one particularly unique story sprang up last year. Four MUN alumni were not returning alone. 
They were bringing their younger siblings who had been watching their older brothers and sisters 
participate and flourish in this program. While the older students had been sharpening their skills, 
their younger siblings had been silently watching, fascinated by the personal transformations that 
occurred during the MUN program. Here are their stories.

THE CHEUNG BROTHERS THE CHOW SIBLINGS

THE WU SISTERS THE ZHAO SIBLINGS
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THE CHEUNG BROTHERS
Brent Cheung, grade 10
My name is Brent Cheung and I am a member of MUN. It has 
provided me with many skills, such as public speaking and writing 
skills. After just one year in MUN, I recommended this program 
to my younger brother Luke, who was in sixth grade at the time.. 
The whole purpose of my recommendation was so he could take 
up a new opportunity earlier than I had. 

During my middle school years, I was extremely shy and 
definitely never wanted to try anything new. However, during my 
final year of middle school, I finally decided to join MUN. In that 
single year of participation I saw massive improvements in my 
public speaking, writing, and knowledge of current world issues. 
From women’s rights to airplane security, my knowledge of press-
ing world issues continues to grow to this day. I continue to be 
inspired by the knowledge I have obtained from MUN and look 
to use this knowledge in my quest to help the world. As my father 
once told me, “I don’t care whether you make a lot of money or 
not. I just want you to see that our world has many problems that 
must be solved. I am hoping you can be the one to solve them.” 

Luke Cheung, grade 7 
My name is Luke Cheung and I’m a member of the Model United 
Nations program. I was first introduced to MUN through my 
older brother, Brent, who is also a member. The inspiration started 
when my older brother described MUN as “unlimited possibilities, 
with room always to improve.” At every family dinner he would 
share the spectacular events that MUN had to offer. After doing 
a world service project in fifth grade, I knew that MUN was the 
program for me. 

At my first conference, SHASMUN, which is held at our 
campus, I was able to help in the administrative sector of the 
conference. I was in the General Assembly committee and who 
else was chairing my first MUN conference? My older brother! I 
could see his experience, from talking to delegates, to banging the 
gavel, was truly amazing. This was an opportunity that I knew I 
had to take and from that moment on I knew that the program 
was where I belonged. 

MUN’s role, from developing solutions to help solve world 
problems, to working with other delegates to help pass your reso-
lution, is a great experience that grows every day. MUN is not only 
a program that allows students to try to resolve world problems, 
but it is also a place where everyone is family. MUN allows you to 
express your thoughts and to meet new people. MUN is a place 
where everyone feels safe and where everyone respects each other. 
MUN is a great way to take risks and prepare for the future—to-
gether. 

THE WU SISTERS
Sherissa Wu, grade 7
Boring. Time consuming. Overrated. Dull. A young girl of 11 
once thought that MUN was all of those things. What was the 
point of a program in which all you do is sit in orderly rows and 
try to keep professional decorum for hours on end? What was the 
point in discussing solutions to global issues when you know that 
your voice will never truly be heard by anyone, much less people 

who actually have the power to change the world? A young girl 
once thought that MUN was little more than a program for nerdy, 
socially awkward students who had nothing better to do in their 
spare time than simply pretend to themselves and others that their 
actions actually had a true meaning, a true purpose. That young 
girl had never been more wrong in her life. How do I know? Be-
cause I was that young girl. 

It took me awhile to change my views of MUN. As a little girl 
I had always looked up to my older sister, Jessica. I agreed with 
her on everything, but there was one major exception: our views 
on MUN. Near the end of my fifth grade year, the MUN tryout 
was announced to my classmates and I during a morning meeting. 
Of course, at the time, I dismissed the tryout airily. I had no time 
for any extra activities, nor did I think very much of MUN at the 
time. Why would I bother to try out?

However, as an experienced MUN delegate herself, Jessica 
heard about the tryouts. She immediately pestered and pushed me 
to join MUN, not only bombarding me with a list of the benefits 
of joining, but also getting my mom to take her side (even when 
my mom had pointedly repeated over and over again that she was 
neutral and that as long as we were both happy, so was she). All in 
all, my sister went to great lengths to convince me to try out for 
her much-loved program. I truly doubted my sister from the bot-
tom of my heart (scientifically, the bottom of a heart is the smallest 
part, but you get the picture). 

Finally, I agreed to try out for MUN. I researched a current 
issue that I thought would be fitting for my tryout. I drafted a 
speech, revised and edited it once, twice, thrice, until I was rela-
tively satisfied with my speech. Throughout the writing and revis-
ing processes of my speech, my sister constantly encouraged and 
cheered me on, giving me some helpful websites that would help 
me with my research, reminding me to keep working hard, and 
to keep striving for a better speech. I must say, I was quite excited 
upon hearing that I was accepted into MUN. I had agreed to try 
out for it, but it was quite hard to curb my initial disregard and 
dislike for it in just a matter of weeks. But I was getting there. 

As the elective for MUN began, my views started to change 
at a speed that I didn’t think possible. I could soon see that MUN 
was more than simply a “program for nerdy, socially awkward stu-
dents who had nothing better to do in their spare time than simply 
pretend to themselves and others that their actions actually had a 
true meaning,” but rather a program for intelligent students and 
teachers alike who cared about solving global issues and crises and 
who cared about molding our world into a friendlier, safer place 
for all. 

If I had thought that our mock debates in MUN were more 
than I had hoped for from MUN, then my first conference in 
Malaysia was around 500 times that. This time, nobody even knew 
each other, yet here we all were together, debating resolutions, 
drafting Points of Information, creating for and against speeches, 
and raising our placards as high as our stiff suit jackets and blazers 
would allow. 

I am now fully ‘on board’ the ship (the one called MUN), 
it has captivated and fascinated me, just like many before me. I 
cannot express enough gratitude and thanks in words, but I am so 
thankful for my mom, my MUN advisors, and all of the delegates 
that have guided me towards becoming the delegate I am today. 
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But most of all, I’d like to thank my sister, Jessica. I truly don’t 
know why I ever doubted you. 

Jessica Wu, grade 10
Most students today embody two separate persons, one for home, 
and one for school. But then there remains that third person, the 
one that only manifests itself with the collision of the original two. 

When I was in sixth and seventh grade, MUN was not 
considered a cool elective. Things like touch rugby or cooking 
were definitely ranked higher on the collective interest lists of the 
middle school student body, and most didn’t even quite know what 
the acronym even stood for. Nevertheless, with some pressure from 
my parents, I joined the elective at the beginning of seventh grade 
to improve my public speaking skills and to learn about our mod-
ern society. Over the course of just one year, what once was forty 
minutes of sweaty palms and shaky exhalations evolved into clear 
laughter and bright memories-the highlight of my days. What once 
was a chore to just get done as quickly as possible became a passion 
for learning and making an impact on the world. 

The MUN program at SAS has a comprehensive and sup-
portive mentor system, with the older and more experienced 
grades mentoring the incoming generations. I have assisted a good 
number of younger delegates myself, but my most recent mentee 
is definitely different from the rest. She is spirited and intelligent, 
familiar but strange at the same time—she is my younger sister, 
Sherissa. Spending the last three years in the MUN program 
maturing my school self, I was disoriented, to say the least, when 
a main part of my home life suddenly barged in. I had encouraged 
her and helped her tryout originally, but the full impact of my ac-
tions did not come through until she attended her first conference 
with me in Malaysia. 

Her enthusiastic playbacks of her first MUN experience, the 
internal changes visible to all, and the rapidly expanding popular-
ity of MUN in her grade level have all compelled me to reevaluate 
my role in MUN and the role of MUN in my life. The program 
now is not only much larger, it also has a much bigger part in my 
family. I now see the ever growing number of future delegates at 
the MUN elective tryouts every year, and just how often my family 
talks about MUN. 

The program has transformed me as a public speaker and 
critical thinker, and will do the same for my sister. Our relation-
ship has metamorphosed in the context of this program. I now see 
the value of MUN in school and at home, making the connections 
and developing the skills to bring out that third person. I now see 
myself, this new third person that has come from the collision and 
fusion of my school self and home self, because of MUN. 

Sherissa, you really got the better part of the deal. I have only 
just connected MUN with family, and yet here you are, doing the 
same exact thing right at the beginning of your entire MUN career. 
I am really glad you agreed to join the program, and believe from 
the top of my heart (because scientifically, that is the largest part) 
that you will succeed because of your perfect legacy and incredible 
mentor, yours truly. 

THE ZHAO SIBLINGS
Mason Zhao, grade 9
We all have a special group of people, known as a family, a group 

of individuals connected by blood with bonds secured by love and 
passion. During my three-year MUN career, I believe that I have 
found myself an extended family—the MUN family. We are a 
close-knit group of intellectual activists seeking to enact change in 
the world.

I remember my first MUN conference like it was yesterday. 
Standing before me were smart diplomatic people, outshining me 
in every possible way. I was an introvert. Politics were not in my 
interests and I was terrified of the spotlight and the podium that I 
nervously stood before. When I finally summoned up my courage 
to speak I read off of a piece of paper, I was shaking and evaded 
eye contact. It took me a while to get a hang of MUN—making 
impromptu speeches and publicly submitting amendments. After a 
day of intense negotiations with 20 other students, I remember the 
exact phrase I told my mom afterwards, “I want to do this for the 
rest of my life.” I had started an unstoppable addiction of research, 
crisis and conflict, and leadership that will stick with me forever.

MUN is a place where everyone actually cares about interna-
tional news and affairs. A place where each delegate is so capable 
that it can be difficult to tell which one wins the debates. MUN 
is hours of sitting in a conference room, dressed immaculately 
in western business attire, representing a country while discuss-
ing a worldwide issue, and trying to come up with a solution to a 
problem that even the world’s best diplomats and most respected 
experts cannot solve. It involves tackling issues, defending your 
views, and most important of all, compromising while maintain-
ing sovereignty. MUN is researching, coming up with practical 
solutions, establishing consensus, and drafting resolutions. MUN 
is what shaped me into a critical thinker and global leader, and a 
couple of years ago I began to think it was time to share this amaz-
ing program.

Now as I’ve previously mentioned, I am part of two separate 
families—the Zhao family (my biological family) and the MUN 
family. These two separate entities are what define me as a person 
and establish my morals and ethics in this world. But what if I 
combined these two families? What if I passed down my skills in 
Model UN to my sister? Often I’ve felt selfish of having the joy of 
two families to myself, so I helped share this information about 
MUN with my sister. Looking back, it’s this sort of phenomenon 
of passing skills and information to the next generation of debaters 
and world leaders that makes me love MUN so much.

Last semester I embarked on my eighth, and arguably most 
important, conference of my MUN career. This was the conference 
where my sister was put into my shoes two years ago-it was her first 
conference. I was figuratively and literally her “big brother”. This 
trip was the start of a tradition of the Zhao family, and a moment 
where I could introduce my sister into my other family, the MUN 
family.

Elena Zhao, grade 7
Being in MUN was scary at first, I was always nervous and I didn’t 
know what to do. Having a sibling in MUN is a good thing, but 
at first I thought it might be a bad thing. It is a good thing because 
you have someone you know to help you with the things that you 
do not understand at first— a private mentor that others delegates 
may not have. But having an older sibling in MUN is sometimes 
stressful. You feel like you have your standards laid out for you, you 

COMMUNITY
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feel like you have to achieve just as much or more than your sib-
ling. I watched as the other delegates started to become comfort-
able with MUN, but I was very nervous. I thought that I would 
never become the delegate my brother was. But during the final 
conference in Malaysia last year I learned that MUN is not stress-
ful. Having an older sibling in MUN is not bad. I learned how to 
improvise speeches, to appear more confident, even when I’m not, 
and to collaborate with other delegates. In MUN, you don’t need 
to be nervous or afraid, MUN is about expressing your opinions, 
and there is no right or wrong if you are expressing your opinions. 
Many people choose not join MUN because they don’t think they 
are good at all the writing and debating. Over only a few months, I 
learned that MUN is not just about being a good debater, it is also 
about learning to becoming a better person, to be able to express 
your opinions, and to be confident in yourself. 

THE CHOW SIBLINGS
Yun Kei Chow, grade 10
As a child, adults pushed me to join debate competitions, remark-
ing how my boisterous and talkative personality would be “per-
fect”. Yet inside I held a fear of the stage. I remained confident in 
front of friends and family, but in front of multiple people as they 
judged every word I said? No thanks. However, my middle school 
experience came with peer pressure to join MUN, with friends 
rambling on and on about their amazing experiences being a page 
at the annual conference held at SAS (SHASMUN), and having 
“best three days” in Kuala Lumpur–debating, meeting new people, 
and gaining so much experience from just one conference.  

This peer pressure, which later developed in to interest, 
prompted me to participate in my first conference, SHASMUN, 
hosted by SAS in November 2013. It was here that I fell in love 
with this unique style of debate. The moment I went on the stage 
to recite my opening speech, all my nerves diminished and I spoke 
with a clear, unwavering voice. In those short three days, I listened 
and questioned the differing stances on issues; I judged, and I 
debated. That conference still remains my favourite one, as it was 
the stepping stone to an activity I have avidly dedicated my time to 
partake in at SAS. 

I have since gone on to attend over fourteen conferences, 
thereby improving my public speaking, leadership, and critical 
thinking skills. Learning about global relations and educating my-
self about the world and its history became hobbies, as I researched 
solutions to the various topics I was about to debate. And the 
whole time throughout my development, my younger brother was 
watching me. 

He listened as I recited stories to my family about my experi-
ence at each MUN conference. He watched me spend endless 
nights writing position papers, resolutions, and chair reports. As he 
grew older he had begun to develop a voice, one that was solemn, 
strong and effectively communicated his thoughts. As my skills 
developed, I watched his evolve as well, as he aimed to be “good 
enough” to join MUN in  grade 6. It was only after he attended 
his first conference in Malaysia this past spring that I was able to 
clearly see this change; when listening to his excited rash of stories, 
as he had done so many times before for me.

He later signed up for another conference in Suzhou. And I 
knew that moment he signed up for that second conference, his 

passion for this debate would grow as mine did. We will be debat-
ing in the same committee, and through this conference, I hope to 
see him grow, remembering him once as the little brother, too shy 
to speak to his relatives, to the one who can outspeak his sister in a 
MUN committee. 

Han Rei Chow, grade 7
Before I even heard of MUN, I was never comfortable speaking in 
front of a crowd. Whenever I would speak, I was always nervous. 
I was worried about what others would say if I messed up or an-
swered a question wrong. However, when my sister joined MUN, 
everything changed.

When my sister joined MUN, I started being more comfort-
able speaking to others. After each conference my sister would 
come back and share stories about her trip, what happened and 
what she had done. Over and over, after each of her conferences, 
I got to hear stories about her trip. With each story I would be 
more drawn to MUN. Not only that, but the fact that I wanted 
to be better than my sister compelled me to join MUN in middle 
school.

One day in grade 5, I came home to hear my sister announc-
ing that there was an MUN tryout coming up. I remembered 
how exited I was to hear this and I rushed up to my room and 
researched a topic. The days leading up to the audition I practiced 
non-stop doing a speech in front of my family, over and over again, 
and forced them to give me feedback on what I could do better 
each time. When it was finally time to audition for MUN, I got 
nervous. I kept asking myself what would happen if I messed up. 
When I walked up to the podium to deliver my speech, I suddenly 
felt confident, determined to get into MUN. I spoke with a loud 
and clear voice, not stumbling once as I recited my speech. After 
this, my passion for MUN grew and I was determined to be the 
best MUN delegate.

Last year, I attended my very first MUN conference. Before 
we went we had to complete many steps in order to be prepared 
for the conference. We had to do reports on the countries we were 
representing, write position papers, resolutions, and prepare for 
our opening speeches. As this was my first conference, I was very 
curious about what it would be like. I have watched my sister do 
many conferences, but I had never experienced one. When we first 
started our opening speeches in my committee, I started to learn 
about MUN procedure. After opening speeches, we had lobbying 
time. During this we combined resolutions with people doing the 
same topic to make a final, larger resolution. On the second day 
we started debating our group resolutions. On the last day of the 
conference, I was no longer nervous to go up to the podium and 
speak. Instead I was confident. I look forward to going to another 
conference next year.

COMMUNITY
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SP
AC
ES
Our facilities are an integral 
piece to ensuring dynamic 
learning environments for 
our students. Throughout the 
year we are continually work-
ing on updating, designing, 
and creating spaces that will 
enhance our students’ learn-
ing. Over the summer is when 
all of the planning comes to 
life.  This past summer three 
particular spaces came to life 
– our Design Studio, the Cen-
ter for Inquiry & Design, and 
our Early Childhood Center.

THE EARLY CHILDHOOD CENTER
The Early Childhood Center (ECC) in Pudong is a newly renovated space that has been 
custom designed and purpose-built for our youngest students. This space, which includes five 
rooms, a teaching kitchen, and two project areas, was inspired by the Reggio Emilia Approach, 
an educational philosophy that centers around a child’s need for authentic exploration and 
discovery. 

The five new Pre-Kindergarten and Kindergarten classes have been designed in such a 
way that it not only encourages independence, but also allows the students to explore their 
world in a more authentic way together. Each classroom is filled with natural sunlight 
throughout the day and opens up our outdoor learning spaces to provide a unique con-
nection with nature that will enhance the students’ natural creativity. Additionally, the 
kindergarten classrooms have been outfitted with mobile walls that provide exceptional 
opportunities for the classrooms and project areas to become one large and collaborative 
area.

The teaching kitchen, provided by the community’s generous contributions to Our 
Edge for Excellence, is a key feature in the ECC and will be available for all elementary 
classes. There are multiple workstations, all of differing heights for the wide variety of 
ages who will be utilizing this space, ample storage, refrigeration, sinks, dishwashers, food 
processors, ovens, and stovetops for children of all ages to safely explore, learn, and create. 
An especially unique highlight is the video equipment that will allow children a close-up 
view of culinary lessons.  
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THE DESIGN STUDIO
The Design Studio is an ever-growing space at our Pudong campus. 
Last year our students used some of the latest technologically advanced 
equipment to learn, create, and explore and this year will be no excep-
tion. Some of our newest technology includes the Raspberry Pi, which 

so far is being used by middle school students to program and code a 
weather station on campus. Data collected by this weather station will 
then be uploaded into a global system for weather information. Addi-
tionally, a new wind tunnel machine has been installed.  This is a piece 
of equipment used by students to look at air dynamics of different 
objects. Other equipment and materials that have been added include 
a world-class laser cutter, updated audio and recording equipment 
used for sound, N-bots (programmable robots), arduino (interactive 
electronic objects used for coding and programming), XDcams (video 
cameras to stream events at school from the website), and indoor 
drones.  All of this is accessible and available for students to explore in 
and outside of the classroom. 

Not only does this facility allow for students to grow creatively 
and become more independent learners, it also provides unique 
opportunities for the students to apply the math and science skills 
they are learning in their classes. For example, when using the 3-D 
printer the students need to graph the rate at which the design 
will take to be completed and how much filament it uses. With 
the Raspberry Pi and the wing tunnel equipment, students can 
calculate air dynamics using knowledge learned in their math and 
science classes.

CENTER FOR INQUIRY & DESIGN
The Next Generation Science Standards (NGSS) demands that science 
educators shift from having students learn about science to having 
them actually apply their acquired knowledge. The standards empha-
size thinking, design, experimentation, and inquiry. Upon realizing 
that our current spaces were limiting our ability to fully implement 
the standards as existing labs were denoted specifically as biology, 
chemistry, or physics, and teachers were also limited to these disci-
plines, a decision was made to convert the second floor of the main 
high school building on our Puxi campus into a world-class learning 
environment for interdisciplinary and innovative education. 

The Center for Inquiry & Design, which opened in August, 
includes an interdisciplinary science lab and a maker space, which 
will provide our students with dynamic opportunities to design 
and create and a state-of-the-art facility to host our Innovation 
Institute. Pedagogically the space can facilitate any form of instruc-
tion. It can facilitate design thinking, project-based learning, 
Socratic dialog, independent investigations, differentiated lessons, 
and any of the current pedagogy that takes place in traditional 
classes. 
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Teaching Our Teachers  
BY MICHAEL ALLEN, ELEMENTARY SCHOOL PRINCIPAL, PUXI CAMPUS

At Shanghai American School, our students are not the 
only ones we encourage to continue to learn, develop 
and hone skills, and take creative risks. The elementary 
school faculty have been partnering with Columbia 

University's Teachers College Reading and Writing Project to help 
our students become avid and skilled readers, writers, and inquir-
ers. We have been using state-of-the-art tools and methods for 
teaching reading and writing that are aligned with our learning 
standards and have been developed by the researchers at Columbia 
University. 

At Shanghai American School we value and embrace diversity 
as it enriches individuals and communities. With this in mind 
we recognize that our students arrive at school with a diverse set 
of language experiences and abilities. Teachers in our elementary 
school provide a wide range of literacy learning opportunities to 
meet all students’ developmental levels and learning styles. Using 
the workshop model from Columbia University’s Teachers College 
Reading and Writing Project, students can better develop literacy 
skills and strategies that are introduced and practiced within the 
meaningful context of literature. With our partnership with the 
Teacher’s College at Columbia University, we have been able to 
expand and improve upon many of our methods. 

Our methods have help develop each student’s unique 
strengths, interests, and passions through a challenging and flexible 
learning environment. Students’ diverse learning styles are matched 
to educational experiences and activities that challenge them 
to grow and develop into vibrant members of our school. Our 
English Language Arts program is fundamental in developing pas-
sionate life long learners who are prepared to meet the challenges 
of the future. To support theses methods our teachers provide 
balanced instruction in reading, writing, language, speaking, and 
listening. With the additional skills and tools that the faculty have 
been learning through the Teacher’s College Reading and Writing 
Project, we have found that literacy instruction has become more 

precise and is integrated in all subject areas and ultimately provid-
ing students with interdisciplinary experiences for learning. 

We believe students should be active participants in the 
learning process. This develops flexible and intrinsically motivated 
students who become empowered to drive their own learning and 
have the the courage to take risks. This learner-centered environ-
ment puts the responsibility in the hands of the students, with the 
guidance and direction of the teacher, and builds the confidence 
of individuals to value other’s contributions as well as their own. 
We practice this belief by creating reading lessons that include 
in-class mini lessons, shared and independent reading, partner or 
small group reading, and interactive read-alouds. During these 
lessons teachers explicitly teach decoding strategies, comprehen-
sion skills, book discussion strategies, and writing about reading. 
Writing instruction includes modeled, interactive, shared, guided, 
and independent writing. Over the course of the school year, each 
grade level will focus on units of study that include literary themes 
such as narrative, information, opinion, and poetry.

When our teachers are not actively teaching their students, 
they are continually monitoring student progress through ongo-
ing anecdotal record keeping and formal assessments in reading 
and writing. Assessments guide our instruction and gives students 
opportunities to identify their strengths and set goals for further 
learning. Teachers utilize flexible grouping of students to organize 
their classrooms for more effective instruction that is based on 
individual student needs. 
 Like our students, our faculty’s learning never ends. The 
School’s commitment to a lifelong passion for learning is being 
modeled to our students through their teachers. Throughout the 
year, our teachers and literacy coaches attend different institutes 
and conferences hosted by Columbia University in New York City 
as well as ones hosted on our own campus. As a school, we are 
committed to providing the best teaching and learning methods to 
both our students and our faculty.    
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Eagles Fly Home 
BY THE EAGLE REVIEW STAFF

As the Class of 2006 toured the campus we could over-
hear snippets of their conversation.
"Man, it's been so long."
“Our class planted that tree when I was in 5th grade.”

  "I wish I was back in high school now…"
“Why didn’t they have this when I was here?"

Towards the end of the tour, we passed by the stairway where 
teacher’s paint portraits are displayed on the wall. Suddenly, one of 
the alumna shouted, "Oh my gosh, it’s Ms. Yuan, my math teacher. 
She was the one who brought my grade up from D- to B+!”

At Shanghai American School we love our alumni. Last 
Saturday, SAS hosted the Class of 2006 to celebrate their 10-year 
reunion. The gathering was spearheaded by a group of enthusiastic 
members of the class who began the planning process last spring 
with the Development and Alumni Office. Alumni traveled from 
locations as close as Shanghai and as far as San Francisco to recon-
nect with their classmates and former teachers for the weekend.

The activities included a tour of the Puxi campus (that’s when 
they made all those comments) and an evening reception and din-
ner at Glam on the Bund. Both the day and evening events were 
full of laughter, excitement, and nostalgia as the Class of 2006 
celebrated this important milestone with their alma mater.  From 
touring the new Center for Inquiry & Design in the high school to 
striking a pose at the photo booth after dinner, the Eagles spent the 
weekend reconnecting with the School and each other.

 Much has changed for the School and the members of the 
Class of 2006 since they left our campus ten years ago. SAS has up-
graded its facilities and added new faces to the faculty. The alumni 

have grown from bright and enthusiastic students to creative and 
ambitious young professionals who have started their own busi-
nesses, attended top colleges, and followed their dreams to new 
locations and professions such as finance, language, tech entrepre-
neurship, public health, public services, and law.

SAS hosts alumni gatherings around the world to celebrate 
and connect with our former students. This year we are planning 
alumni gatherings in New York, Shanghai, and Seoul. Additionally, 
the Class of 2007 has begun preparing for their class reunion, set 
for September 16, 2017.

SAS alumni, if you are interested in reconnecting with your 
wonderful SAS global alumni network or if you just want to drop 
by and say hi, please do not hesitate to contact us at alumni@
saschina.org.  
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STUDENT VOICES
Lo

nd
on “Dogs will be able to fly!” “Drones will bring us every-

thing—our food and whatever 
we need. They’ll even ring the 

doorbell.” 

STUDENT VOICES
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We can’t predict the future. But that has never stopped anyone from trying to do just that! For de-
cades we have predicted flying cars, robots taking over the world, and holidays on the moon. Obvi-
ously, none of this has happened (yet!). But it’s still fun to see what others predicted a long time ago 
and, better yet, try to predict what our world will look like in 100 years! So we went directly to the 
very people who will be shaping and creating our future—Ms. Whitney’s grade 2 class.

El
lio

t

So
fia“Books will be able to talk and 

read their stories to us.”

STUDENT VOICES

“Robots will bring us our cof-
fee and tea.” 
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COMMUNITY

Emma Cook ran in to Mrs. Banino’s room. She was 
breathless and brimming with excitement. “Guess who’s 
staying at my house this weekend?!” she gushed to her 
choir teacher. 

Mrs. Banino is used to dealing with middle school students 
and she loves it. She also knows that they can be easily excitable so 
she thought she was ready for anything. What she didn’t know is 
that within a few seconds of Emma directing this question to her, 
she would be just as excited. After all, an American Idol as coming 
to visit the Cook family. As soon as Mrs. Banino heard this news 
there was only one thing she could think to ask in her own rush of 
excitement, "Will he have time to come to SAS?"

David Archuleta was the runner up (with 44 million votes) for 
the 7th season of American Idol and was one of the youngest con-
testants to have ever performed. He quickly became a very popular 
singer and performer worldwide. Fast forward a few years later and 
he came to know the Cook family through one of their daughters; 
fast forward another year or two and the Cook family decide to 
move to Shanghai, China and enroll their children at Shanghai 
American School. 

David now performs worldwide and was recently on tour in 
Taiwan. The Cook family generously offered to bring him over 
to Shanghai when he had a few days free at the end of his tour. 
He then generously offered his time (and talents!) to Shanghai 

American School. Despite all the coincidences and ‘right place at 
the right time’ moments that led up to David being at SAS, it was 
clear from the moment that he set foot on our stage that he was 
exactly what we needed to start our year off with an extra bang. 

We’ll start off with being honest—many of the middle school 
students who were sitting in the PAC on the morning David came 
did not really know who he was. Many had heard of his name, but 
did not really know much about him. After all, when David was a 
star on American Idol, many of these teenagers were pretty young. 
However, that all changed with the thirty minutes he was on stage. 

David isn’t just a performer. Through his performance at SAS, 
David shared with our students the importance of finding good 
in others, pursuing your passions, understanding your roots to 
discover who you are, and “listening to the symphony of your life 
to discover your purpose and, perhaps, your dreams.” Without 
even meaning to, David wanted to instill in our students the SAS 
mission.

You see, David didn’t just gain several hundred fans on that 
bright morning just because he is a great singer, rather he inspired 
us all by showcasing how you can be successful and happy by pur-
suing your dreams and acting with integrity and compassion. And 
that is a message we never tire of here at SAS.

Thank you to the Cook family for sharing your time with David with the 
SAS community! 

An American Idol 
BY THE EAGLE REVIEW STAFF

ABOVE: MR. AND MRS. COOK WITH DAVID ARCHULETA AND HIS MANAGER.
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COMMUNITY

What’s your favorite magazine? For most of us, this is 
an incredibly fun question to answer. Maybe you 
were a National Geographic kid, pouring over the 
jaw dropping photos of amazing locales and land-

scapes. Or maybe you were a Sports Illustrated kid, gawking at the 
photos of the planet’s finest athletes competing toe to toe. Or even 
today, maybe your guilty pleasure is grabbing a copy of People 
magazine and peering into the lives of celebrities. I asked some of 
my grade 8 students the very same question, “What’s your favorite 
magazine?”, but their responses represented a collision between 
the 20th and 21st centuries, namely students replying, “I don’t 
really have a favorite. I don’t read magazines.” While it might have 
been easy to conclude that magazines are doomed to extinction, 
our class saw this as an opportunity to turn ideas into a tangible 
medium, and potentially revive a dying art. 

Magazines are cool. Photos, layouts, and articles all converge into 
a ‘look’ that makes or breaks the product. There are so many complex 
layers that compose an amazing magazine; higher-leveling thinking 
skills combined with design principles are the only way to achieve it. 
We knew we had to merge our content knowledge with a memorable 
and powerful look that would compel anyone to open our product and 
enjoy. We decided to make magazines based on the upcoming presidential 
election in the United States. But in order to have a successful magazine, 
we needed successful leadership. We created jobs such as chief editor, art 

director, social media manager, and more. Students applied for these jobs 
in a formal interview, with a formal resume and recommendations in 
order to make sure each magazine had proper leadership and direction. 
Each class had their own magazine, which in turn had it’s own feel, look, 
and political stance. 

The process was not without bumps and bruises, but students 
eventually became adept at managing deadlines, creating articles, and 
refining layouts. Some of our covers underwent over 20 designs, while 
articles were constantly amended, altered, deleted, or promoted. Students 
had as close to a ‘real world’ experience as they could get. Aniketh Datta, 
revealed that “the pressure of the deadlines actually made the project more 
fun,” while Jamie Liu may have had a glimpse into a new career, saying 
“I was the Chief Editor of my class and I found out I have a talent for 
management and this project helped me explore a possible path I may 
take in the future.” The experience was capped off by the PTSA provid-
ing students with their own printed copy of each magazine. Brendan 
Chang stated “the project made me realize how much work goes into a 
magazine. I have tons of respect for publishers now.” 
With last year’s class lighting the way, look out for more amazing 
products from our grade 8 community!

Future Publishers 
BY MATTHEW ZEMAN, MIDDLE SCHOOL TEACHER, PUXI CAMPUS
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From The Archives

A Community Af-Fair
What do you get when you add together the ‘three F’s’—family, food, and fun? You get a fair! This photo, taken at the 7th annual Interna-
tional Fair in 2001, is a great reminder of how long our community has joined together to enjoy the diversity and international atmosphere 
that makes our School truly special. 

A FINAL LOOK
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IN THE NEXT ISSUE

IN THE NEXT ISSUE…supporting a thriving child.
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Pudong Campus
Shanghai Links Executive Community, 1600 Lingbai Road, Sanjiagang, 

Pudong New Area, Shanghai, China 201201      Tel: 6221-1445, Fax: 5897-0011

Puxi Campus
258 Jinfeng Road, Huacao Town, Minhang District, Shanghai, China 201107

Tel: 6221-1445, Fax: 6221-1269

www.saschina.org      admission@saschina.org


